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NATIONAL ASSOCIATION OF SCHOOLS OF ART AND DESIGN
11250 Roger Bacon Drive, Suite 21
Reston, Virginia 20190-5248
Telephone 703-437-0700
Facsimile 703-437-6312

APPLICATION FOR MEMBERSHIP

All information must be typed or printed legibly. Please do not retype this form.

Rhode Island School of Design
Name of Institution and Art and/or Design Unit

2 College Street
Street and/or Mailing Address

Providence Rhode Island 02903
City State Zip Code
Multipurpose Institutions — Chicf Executive Officer/President:

Chiefl Academic Officer:

Dean Responsible for the Unit:

Independent Schools of Art/Design - Chief Executive Officer/President: Rosanne Somerson

Chair, Board of Trustees: Michael Spalter

Has the institution had a consultative visit? O YES @ No

If yes:  Date of the consultative visit Name of the consultant

1. APPLICATION CATEGORY (check only one):
O Membership (for first-time applicants or institutions with Associate Membership)

[ Renewal of Membership (for institutions with Membership)

II. INSTITUTIONAL CATEGORY (check all that apply):

O public X Nat-for-Profit O Non-Degree-Granting B Degree-Granting O Single Professional Program

X private O proprietary [ community/Junior College O poctoral Degree-Granting Accreditation-Graphic Design
O Single Professional Program
Accreditation-Industrial Design

1. OTHER REVIEW ACTIVITY:

If applicable, please provide the following by indicating:

Last NASAD accreditation visit March 12-16, 2006
Full name of regional accrediting agency __ INEW England Association of Schools and Colleges

Year of latest regional accreditation agency visitation _March 12-16, 2006
Year of next regional accreditation agency visitation April 3-6, 2016

Is the institution presently being deniced recognition or accreditation by any state or accreditation agency? Oves X No
If yes, which agency(ies)?

Is the institution’s recognition or accreditation presently being revoked by any state or accreditation agency? O ves EINoO
If yes, which agency(ies)?

Is the institution accredited by CAEP? O ves M No
If yes: Year of latest CAEP visitation Year of next CAEP visitation

(continued on the reverse)



IV. ITEMS TRANSMITTED WITH THE APPLICATION FORM:
[® Self-Study Document and Supporting Materials — 3 copies
[X Date Application Fee submitted: 8/13/15 X Amount of Application Fee submitted: $400

NOTE: One copy each of the Self-Study document and all supportive materials should be sent directly to
each visiting evaluator upon confirmation of the visit, and must be received by the visitors at least four
weeks prior to the visit.

STATEMENT BY APPLICANT INSTITUTION

Failure to act favorably upon an application for Membership or renewal of Membership in the National Association of
Schools of Art and Design shall not, in and of itself, constitute grounds for legal action against NASAD by the applicant
institution or individuals therein.

In all cases when a disagreement cannot be resolved through normal NASAD procedures, the institution and the individuals
therein agree to abide by NASAD Rules of Practice and Procedure entitled “Requests for Reconsideration by the
Commission on Accreditation” and/or “Appeals of Adverse Decisions Concerning Accredited Institutional Membership” as
set forth in the NASAD Handbook. These procedures provide for final action after review in accordance with the rules of
the American Arbitration Association.

Upon receipt of an invoice before the visitation for an application fee, and after the visitation, for the expenses of the
evaluators, the visited institution agrees to pay the application fee and to reimburse NASAD for the expenses incurred by
the visiting evaluators.

Rosanne Somerson, President

Name angd Title of Art/:)ig: Executive
/ oY

Signature of Art/Desi gn | Executive Date
(401) 454-6764 (401) 427-6995 www.risd.edu
Telephone (include area code) Facsimile (include area code) Web Address

president@risd.edu
E-Mail Address

NEW APPLICANTS ONLY

If your institution is seeking accredited institutional Membership for the first time, this Application form must be signed
by the Chief Executive Officer/President of the institution.

Name and Title of Chief Executive Officer/President

Signature of Chief Executive Officer/President Date

Three copies of this Application form are to be returned to the NASAD Natlonal Office. One copy Is to be retained for the Institution’s files.

NASAD-APP November 2015
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Institutional Characteristics Form

This form is to be completed and placed at the beginning of the self-study report:

Date  February 10, 2016

1. Corporate name of institution: Rhode Island School of Design
2. Date institution was chartered or authorized: March 22, 1877
3. Date institution enrolled first students in degree programs: 1932
4.  Date institution awarded first degrees: 1937
5. Type of control:
Public Private
[] State X Independent, not-for-profit
[ ] cCity [ ] Religious Group
[] Other (Name of Church)
(Specity) [] Proprietary

[] Other: (Specify)

6. By what agency is the institution legally authorized to provide a program of
education beyond

high school, and what degrees is it authorized to grant? The Rhode Island

Department of Education has authorized RISD to grant baccalaureate and masters

degrees.

7. Level of postsecondary offering (check all that apply)
[] Less than one year of work X  First professional degree

L] At least one but less than two years X Master’s and/or work beyond
the first
professional degree

Diploma or certificate programs of [[] Work beyond the master’s
level
at least two but less than four years* but not at the doctoral level
(e.g., Specialist in Education)

[] Associate degree granting program (1 A doctor of philosophy or
of at least two years equivalent degree



X Four- or five-year baccalaureate H Other doctoral programs
Other (Specify)

Note: RISD’s CE certificate program does not meet the criteria of a postsecondary
certificate program as defined by IPEDS.

8.  Type of undergraduate programs (check all that apply)

L] Occupational training at the [] Liberal arts and general
crafts/clerical level (certificate
or diploma)

L] Occupational training at the technical [[] Teacher preparatory
or semi-professional level

(degree)

[] Two-year programs designed for X  Professional
full transfer to a baccalaureate
degree [ ] Other

9.  The calendar system at the institution is:

[] Semester [ ] Quarter [ ] Trimester X Other:  4-1-

10. What constitutes the credit hour load for a full-time equivalent (FTE) student each
semester?

a) Undergraduate 12_ credit hours
b) Graduate 12 credit hours
c) Professional credit hours

11. Student population:

a) Degree-seeking students:

Fall 2015 Undergraduate Graduate Total
Full-time student 2,014 467 2,481
headcount

Part-time student 0 0 0
headcount

FTE* 2,014.0 467.0 2,481.0

*RISD considers all students full-time, so FTE = Enrollment/Headcount



b)  Number of students (headcount) in non-credit, short-term courses:

Approximately 4,000 students took Continuing Education Pre-College,

Summer Studies, Extension and Young Artists Programs during the 2014-15

academic year.

12. List all programs accredited by a nationally recognized, specialized accrediting agency.

13.

Program Agency Accredited since Last Reviewed Next Review
BArch and NAAB 1953 2014 2022

MArch,

Architecture

MLA, LAAB/ASLA 1t1)9145 (see note 2015 2020

Landscape clow)

Architecture

Note: The Landscape Architecture program came to RISD in 1945 already approved by the
Education Committee of the ASLA. (Lowthorpe School of Landscape Architecture).

Master of Arts
in Teaching
(MAT)

All Grades
Art Education
Teacher

Rhode Island
Department of

Education
(RIDE)*

1989

2011

2019 *postponed
from 2016

* Candidates who complete Rhode Island Approved Educator Preparation Programs
are eligible for full certification in Rhode Island and are eligible for certification in
other states through reciprocity based upon agreements in the Interstate Certification
Agreement with the National Association of State Directors of Teacher Education
and Certification (NASDTEC).

Off-campus Locations. List all instructional locations other than the main campus. For
each site, indicate whether the location offers full-degree programs or 50% or more of
one or more degree programs. Record the full-time equivalent enrollment (FTE) for
the most recent year.

Add more rows as needed.

Full degree

50%-99%

FTE

A. In-state Locations

n/a




B. Out-of-state Locations

n/a

14. International Locations: For each overseas instructional location, indicate the name

15.

16.

of the program, the location, and the headcount of students enrolled for the most
recent year. An overseas instructional location is defined as “any overseas location of
an institution, other than the main campus, at which the institution matriculates
students to whom it offers any portion of a degree program or offers on-site
instruction or instructional support for students enrolled in a predominantly or totally
on-line program.” Do not include study abroad locations.

Name of program(s) Location Headcount

European Honors Program Rome, Italy 40

*19 Fall 2014, 21 Spring 2015

Degrees and certificates offered 50% or more electronically: For each degree or Title
I'V-eligible certificate, indicate the level (certificate, associate’s, baccalaureate,
master’s, professional, doctoral), the percentage of credits that may be completed on-
line, and the FTE of matriculated students for the most recent year. Enter more rows
as needed.

Name of program Degree level % on-line FTE

n/a

Instruction offered through contractual relationships: For each contractual
relationship through which instruction is offered for a Title IV-eligible degree or
certificate, indicate the name of the contractor, the location of instruction, the
program name, and degree or certificate, and the number of credits that may be
completed through the contractual relationship. Enter more rows as needed.

Name of Location Name of Degree or # of
contractor program certificate credits




17.  List by name and title the chief administrative officers of the institution. (Use the

table on the following page.)

18. Supply a table of organization for the institution. While the organization of any
institution will depend on its purpose, size and scope of operation, institutional
organization usually includes four areas. Although every institution may not have a
major administrative division for these areas, the following outline may be helpful
in charting and describing the overall administrative organization:

a) Organization of academic affairs, showing a line of responsibility to president
for each department, school division, library, admissions office, and other units
assigned to this area;

b) Organization of student affairs, including health services, student government,
intercollegiate activities, and other units assigned to this area;

¢) Organization of finances and business management, including plant operations
and maintenance, non-academic personnel administration, IT, auxiliary
enterprises, and other units assigned to this area;

d) Organization of institutional advancement, including fund development, public
relations, alumni office and other units assigned to this area.

19. Record briefly the central elements in the history of the institution:

RISD was founded and nurtured by women, more than 40 years before women in
America even gained the right to vote. In 1877, the 34 members of the Rhode Island
Women’s Centennial Commission voted to invest their group’s surplus funding of $1,675
in founding Rhode Island School of Design. In doing so, they not only embarked on a
radical experiment, but set the school's tone for challenging assumptions that continues to
this day. From the time of its incorporation, Rhode Island School of Design has stood out
as a leader in art and design education, attracting extraordinary people who thrive in its
creative culture. As one of the first colleges of its kind in the country — founded
simultaneously with the RISD Museum of Art — it has always been something of a
maverick.

RISD awarded its first bachelor’s degree 1937 and its first Master’s degree in 1958, and
has grown its offerings to include degrees in 19 disciplines in the fine arts, design and art
education. Liberal Arts has been a cornerstone of a complete RISD education and
students can earn a Concentration Certificate in all three departments in the Liberal Arts
division and a newly established college-wide concentration in Nature-Culture-



Sustainability Studies. From the establishment of the unique Edna Lawrence Nature Lab
in 1937 to the recent creation of Co-Works, a facility for collaboration around critical
making and innovation, RISD continues to offer stimulating offerings to challenge its
community with new experiences.



Table of CIHE Actions

Date of CIHE Letter

ltems of Special
Attention

CIHE Standards
Cited in Letter

Self-Study Page
Number

June 15, 2012 1.Implementing 2.7 St. 2, pp. 8, 9, 10;
plans to endorse 4.48 St. 4, pp. 20, 25-26,
and publicize 4.49 36-38;
student learning 10.10 St. 6, p. 61;
outcomes and to St. 7, p. 67
develop a process
to determine that
students are
meeting the
identified outcomes
2. Strengthening the 2.1 St. 2, pp.6-7;
use of data to 2.2 St. 4, p.47;
inform decision St.6, pp. 52-3, 56,
making and future 58, 59;
planning St. 7, p. 67;

St. 8, p. 72;

St. 9, p. 82
3. Undertaking 8.4 St. 2, p.5;
campus master St. 8, p. 72-4, 77;
planning, with St. 9, pp. 83, 84

particular attention
to deferred
maintenance







Chief Institutional Officers

Function/Office Name Title Year of Appt
Chair Board of 2015-2nd
Trustees Michael Spalter Chair term
President/CEQO Rosanne Somerson President 2/18/15
Interim President 1/1/14

Chief Academic

Officer Pradeep Sharma Provost 4/13/15
Interim Provost 1/1/14

Dean, Experimental

and Foundation

Studies Joanne Stryker Dean of Foundation Studies 7/1/96

Dean, Architecture

& Design Nancy Skolos Dean of Architecture & Design 7/1/15
Interim Dean of Architecture & Design 1/1/14

Dean, Fine Arts Sheri Wills Dean of Fine Arts 8/25/14

Dean, Liberal Arts Daniel Cavicchi Dean of Liberal Arts 7/1/14
Interim Dean of Liberal Arts 1/1/13

Chief Financial

Officer Samuel Solomon Chief Financial Officer 3/24/14

Chief Student

Services Margaret Balch Dean of Students Affairs 12/1/14

Planning Mara Hermano VP of Integrated Planning 9/1/15

Inst. Research Mara Hermano VP of Integrated Planning 9/1/15

Assessment Mara Hermano VP of Integrated Planning 9/1/15
AVP of Effectiveness/Chief of Staff 1/1/14

Development William Kramer VP of Institutional Engagement 1/1/16

Library Carol Terry Director of Library Services 8/31/87

CIO Richard Mickool Chief Information Officer 7/20/15

unknown

Contract with Wittenberg dates

Continuing Executive Director of Continuing

Education Gregory Victory Education 9/1/14
Associate VP of Student Affairs 10/1/13

Admissions Edward Newhall Associate VP of Enroliment 10/1/13
Director of Admissions 11/1/76

Registrar Steve Berenback 8/1/96

Financial Aid Anthony Gallonio Asst. VP of Enrollment Services 4/1/15
Sr. Director Student Financial Svs 9/1/14
Executive Director of Marketing &

Public Relations Kerci Marcello-Stroud | Communication 10/2/13

General Counsel Steve McDonald General Counsel 5/28/02

Facilities/Safety/

Auxiliary Jack Silva VP of Campus Services 1/1/15
Associate VP of Facilities and EHS 7/1/08
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RHODE ISLAND SCHOOL OF DESIGN
Office of Institutional Engagement
February, 2016

Rosanne Somerson
President

Bill Kramer
Vice President,
Institutional Engagement

* Open Position

Liz Camara
Department Assistant

Chris Hartley
Director of Alumni
Relations
and Special Events

— Associate Director,

| Alumni Relations Assistant

—i Leadership Giving

H Leadership Giving Officer

Pat Brown
Special Events

Claire Robinson

Alumni Relations

Christina Rodriguez
Alumni Relations

Katrina Ellis

Melody DeBairos

Assistant

Vernell Clouden

Jennifer Salisbury
Senior Leadership
Giving Officer

Tim Monroe

— Director of Leadership

and Planned Giving

Amanda Wright
Assistant Director,
Donor Relations

Leadership Giving Officer*

Leadership Giving Officer*

Corporate, Foundation
and Government Officer*

Sylvia Fournier

Research

Director of Prospect =

Claire Moitra
Senior Prospect
Researcher

Andrea Marth
Senior Director of
Advancement Services
and Operations

Suzanne Cullion
Director of Advancement
Services

Julia Newman
Parents Council

Jeanine Hendrickson
Advancement Services
Gift Processor

Alex Hoffman
Advancement Services
Data Entry

Gail Duarte
Advancement Services
Assistant

[ | Annual Fund Coordinator

Sarah Sligo

[~ | Director of Annual Giving 1

Maria Glanville

Julia Karahalis
Strategic
ICommunications Specialist|

Sommer Thomas
Assistant Director,
Annual Giving

Ellen Walbrun
Associate Director,
Annual Giving

Kim Souza
Advancement Services
Coordinator
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RHODE ISLAND SCHOOL OF DESIGN
Student Affairs
February, 2016

Rosanne Somerson
President

Julie Talbutt
— Associate Director
Student Affairs Services

Veronica Hallisey
Administrative Assistant

Coordinator Student
[Conduct & Compliance|

Phil Oliveira

Tony Johnson

- Asistant Dean
Student Affairs
Kevin Forti
ul Director

Residence Life

Brittney Boyne
Coordinator

Disability Support
services

Rachel Holcomb
Communications
Manager

Kim Almeida

Director,
Center for Student
Involvement*

Assistant

Kate Sacco
Associate Director
International Student

rvices

Barbara Kuesner
International Student
Advisor

Director Intercultural

tudent Engagement

Mary Anne Shanahan
Department
Coordinator

Emma Montague

Jess Raffael

Megan Long
Program Coordinator

Assistant Director,
Orientation, New

Stuart Haruyama
AmerCorps/Vista
Andrew Jacques
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INTRODUCTION

How can Rhode Island School of Design apply the “critique” process, one of its signature
pedagogical practices, to its institutional self-study?

Planning for Rhode Island School of Design’s 2016 comprehensive accreditation began with
a request to NEASC and NASAD for a joint visit. While many regional accreditors no longer
allow joint visits between regional and specialized/program accreditors, RISD pursued this
to provide the College with the best opportunity for cross-institutional reflection,
collaboration and alignment of academic and administrative evaluation.

Several key considerations guided our self-study:

* Accreditation as “critique”: Applying this framework aligns the process with our
signature pedagogy:

...it is immensely helpful to engage with others in a feedback loop, a
conversation about the work in which the maker shows, speaks, sees, listens,
and is listened to, a gathering of makers, each taking turns being on the spot,
showing their work, and sharing the ideas behind it. This is the forum for
understanding what was made and why. It is the conversation known as
‘critique.’ Critique is the space in which new work is shown, experiments are
examined, questions are asked. It is a time for honest conversation,
passionate listening and plain talk. It is an incubator for ideas, a bubbling
cauldron of opinion, and the place in which we make connections that we
hadn’t made before, moving toward understanding what it is we've made. AT
RISD, critique is the core of an art and design practice.’

* Opportunity for cross-institutional learning: Given that RISD has experienced
significant transitions in administrative leadership in the last 10 years, the self-study
process was an opportunity for those involved to deepen their engagement with
RISD’s mission and learn about initiatives, structures and processes in areas that
they are not directly responsible for.

* Better communication: The process was launched with a strong commitment to
transparency and broad communication about the process across all constituents.

» Time for reflection and collaboration: Building a timeline that afforded the institution
enough time to do this work given our staffing capacity and constraints was essential.

* Strategic planning cycle: The self-study process was launched at about the midpoint
of our current 2012-17 strategic plan. The process provided an opportunity to reflect
on what was accomplished and to lay the groundwork for the next planning process.
Aligning the next process with the recommendations and findings from the visiting
team and the Commission supports our desire for greater integration of processes
and building a culture of ongoing planning, evaluation and improvement.

The preliminary timeline for the process was presented to the President’s Cabinet in
February 2014 and then to the RISD community at a Town Hall meeting in April 2014.
Members of the Core Committee and chairs of workgroups assigned to each standard were
appointed in June 2014, with the kickoff meeting held in August 2014. The Workgroup

1 Sutton, Eva. “Conversation: Critique.” The Art of Critical Making. Eds. Rosanne Somerson and Mara Hermano.
Hoboken: John Wiley & Sons, 2013, 210.



Chairs were asked to form their own groups with broad representation from among campus
constituencies with institutional knowledge - 57 faculty, staff, students and Board members.
The President attended the President’s session of NEASC’s Self-Study Workshop, while the
Provost, COO, Vice-Provost, VP of Integrated Planning and Director of Institutional
Research attended the full workshop in October 2014. The VP of Integrated Planning
attended NASAD’s Accreditation Workshop at the annual meetings in 2013 and 2015.

To expand community engagement, workgroup chairs also consulted with members of the
community who were not assigned to workgroups for their specific area of expertise or
knowledge of institutional history. Each workgroup assigned to a standard was responsible
for reviewing Data First Forms and writing responses to each standard. Department Heads
completed E1-A forms, as well as the Instructional Programs Portfolio required by NASAD,
in consultation and collaboration with the Vice-Provost.

The Core Committee was co-chaired by Provost Pradeep Sharma and then-Chief Operating
Officer Jean Eddy. Members of the Core Committee chaired workgroups aligned with the
NEASC standards:

Standard 1: Pradeep Sharma, Provost

Standard 2: Jennifer Dunseath, Director, Institutional Research

Standard 3: Jean Eddy, Chief Operating Officer (through 1.31.16)

Standard 4: Carol Strohecker, Vice Provost

Standard 5: Tracie Costantino, Dean of Faculty

Standard 6: Maggie Balch, Dean of Student Affairs and Ed Newhall, AVP

Standard 7: Carol Terry, Director, Library

Standard 8: Jack Silva, VP, Facilities Management

Standard 9: Sam Solomon, Chief Financial Officer

Standard 10: Jennifer Dunseath, Director, Institutional Research and Kerci Marcello Stroud,
Executive Director, Media

Standard 11: Steve McDonald, General Counsel

The Core Committee met eight times between August 2014 and September 2015. The work
of the Core Committee and workgroups was supported by an Accreditation Planning Team:
Mara Hermano, VP, Integrated Planning (and Accreditation Liaison Officer); Jennifer
Dunseath, Director of Institutional Research (left RISD October 2015); Anj Shaw, Institutional
Research and Data Administration Analyst (left RISD October 2015); Rilla Bieberbach
(Administrative Coordinator), and Eileen Lachance (Accreditation Coordinator, temporary).

Discussion of the self-study was the focus of the President’s Leadership Council at an all-
day retreat in August 2015. After the Workgroup chairs submitted their chapters in
September 2015, the Projection sections of each chapter were discussed, refined and
prioritized at Cabinet meetings from October to December 2015.

Updates on the progress of the self-study were provided to the campus at Town Hall
meetings in Fall 2014, Spring 2015 and Fall 2015. Accreditation sessions were part of the
February and October 2014, May 2015, and February 2016 Board meetings. Part of the
Dean and Department Head Orientations in September 2014 and 2015 were devoted to
accreditation.

The Accreditation Planning Team developed and maintained a comprehensive Google site
with resources for the Core Committee and Workgroups. In addition, an e-newsletter with



more detailed updates was produced and distributed every two months. The Accreditation
e-newsletter tracks a high open rate averaging 57% over four issues compared to the
industry average of 14.9%. RISD at Work, the monthly newsletter produced by Human
Resources, included a quote from a staff member who had used data to improve processes
or operations in their area. The Planning Team also went on a “roadshow” to various
operational and administrative areas including Public Safety, Facilities, Dining and Auxiliary
Services, Human Resources, Student Affairs, Media, Finance and Administration, and the
Staff Council to introduce the self-study process, walk through the timeline and encourage
participation.

To directly address one area of focus on learning outcomes RISD invited Barbara Walvoord,
Professor Emerita, University of Notre Dame and renowned assessment consultant, to
conduct workshops with Deans and Department Heads on developing and assessing
program learning outcomes in November 2013 and March 2015. The March 2015 workshop
included Student Affairs and Continuing Education staff. The Vice Provost continued
working with Department Heads and faculty to refine outcomes as part of the E1A series
and Instructional Programs Portfolios completion process.

The critical frame of our self-study process reaffirmed our commitment to RISD’s core of
teaching and learning in art and design. There has been greater communication and
involvement in this process than the last accreditation. Most significantly, workgroups
involved staff at varying levels of the organization, and members of the Board of Trustees.
The Planning Teams’ attendance at standing meetings across the College for roadshow
presentations and the use of multiple web and e-newsletter channels have made more of
the community aware of and engaged in the process. For those in leadership roles who have
recently joined RISD, participating in this process was an opportunity to learn about the
institution and its history in greater depth.

Did we successfully apply the critique process to ourselves as an institution? It was a
challenge to be self-reflective and critical, more so than we imagined at the outset. This lead
to multiple rounds of chapter revisions in order to focus less on describing what we do and
more on appraisal and projection. Despite these challenges, the self-study revealed many
areas for improvement, some that we have been aware of and need to continue addressing
and improving, and others that the current process has discovered. It is in this vein that we
have approached the self-study process, and we hope that, together, this document and the
recommendations from the visiting team and the Commission form the cornerstone for
positive change and ongoing improvement.



INSTITUTIONAL OVERVIEW

Faced with a choice between erecting a drinking fountain in Roger Williams Park or founding
a school of design, the Rhode Island Women’s Centennial Commission voted in 1877 to
establish Rhode Island School of Design by allocating to it the remaining $1,675 from its
fundraising for the Women’s Pavilion at the 1876 Centennial Exposition in Philadelphia.

On March 5, 1877, the Trustees of Rhode Island School of Design applied for a charter for a
proposed school. Rhode Island School of Design was incorporated on April 5, 1877, with
the constitution adopted on April 30, 1877, and officers elected. The objects of the
Association were declared to be:

l. The instruction of artisans in drawing, painting, modeling, and designing, that they
may successfully apply the principles of art to the requirements of trade and manufactures.

Il The systematic training of students in the practice of art, in order that they may
understand its principles, give instruction to others, or become artists.

[l The general advancement of public art education by the exhibition of works of art,
and of art school studies, and by lectures in art.

The development of Rhode Island School of Design and RISD Museum is tied to the state’s
emergence after the Civil War as the most heavily industrialized state in the union, and to
the growing desire for better design in manufacturing. With the region’s prosperity based on
the production of silverware, jewelry, machine tools, steam engines, and textiles, leading
manufacturers and civic leaders felt the need for industrial-arts education and exposure to
examples of fine art.

From the time classes were first offered in 1878, to our first NEASC accreditation in 1949,
and to this day, RISD enjoys the distinction of being one of the preeminent institutions for
the education of artists and designers.

Located in Providence, which calls itself the “Creative Capital,” RISD is one of 13 colleges
and universities in the smallest state. RISD’s faculty, students, and staff actively support and
contribute to the cultural life and economic development of the city and the region. The
RISD Museum, with a collection of more than 92,000 objects, is the city, state, and regional
museum for southeastern New England engaging not only the RISD community, but also
welcoming 102,000 visitors, including 6,350 K-12 students, through its exhibitions, lectures,
guided visits, and public programs in FY15.

With 777 international students and 324 students participating in international programs,
alumni in 89 countries, 22 faculty and staff who identify as international, 7 Wintersession
travel courses (2016) and 40 international partnerships in 24 countries, RISD is an institution
with global reach and impact.

CURRENT CONTEXT

The last few years have been times of significant change in RISD’s leadership and
administrative organization. President John Maeda’s 2008-2013 tenure was marked by
much positive advancement but also by tension with the faculty over the development of
RISD’s 2012-17 strategic plan, which led to a vote of no confidence and the resignation of
the Provost in 2012. Even in the last year of his tenure, President Maeda was in the process



of reorganizing administrative structures to achieve greater efficiency; when he announced
his resignation in December 2013, only some of this reorganization was completed. This had
some consequences for a leadership team that, in many cases, had to assume new roles
and reevaluate existing goals and priorities.

The effects of that period of tension at the College linger in certain pockets. President
Somerson, who was Provost at the time of President Maeda’s resignation, was appointed
interim President by the Board of Trustees. Pradeep Sharma, then Dean of Architecture +
Design, was appointed interim Provost, and, following a period of consultation with the
faculty, was appointed Provost. The Board launched a national presidential search in spring
2014; the process was truly inclusive, soliciting and incorporating input from more than
1,000 faculty, staff, students, alumni, parents, community members, and others. President
Somerson was officially appointed in February 2015.

Despite the organizational upheaval, RISD is experiencing a time of healing. The self-study
process comes at this time of transition, working with a president who has tremendous
institutional knowledge and history with the College, and is committed to working with the
community to envision a long-range future for RISD. These circumstances have encouraged
the reflection needed to conduct the self-study candidly, while affording the optimism that
this work will inform RISD’s future.

With the appointment of President Somerson, there is a new focus on reviewing
organizational structures and functions to align with her leadership vision for the institution.
This is an ongoing process that we expect will last into 2016-17. While several key roles will
be recent hires, we are looking forward to a period of relative stability in administrative
leadership that will lead to more collaboration and sustained engagement toward achieving
our mission, common goals and initiatives.

RISD is strong, healthy and thriving in many areas. We have consistently met our goals for
recruiting incoming classes. The 2.8% tuition increase for 2015-16 was the lowest in recent
history. We can boast high retention and graduation rates. We experience high rates of
student satisfaction, with 92% of first-year students and 91% of seniors responding to the
2014 NSSE survey rating their RISD experience as excellent/good; and 88% of seniors
responding they would definitely or probably choose to attend RISD if making their decision
today. We are renewing and supporting our faculty and expanding the areas of expertise
they bring to our programs. We have achieved many, but not all of the goals outlined in our
strategic plan.

This is all occurring at a time when higher education is challenged by forces of rapid change,
and RISD is not immune to these forces. Like other institutions we are concerned about
better governance, changes in creative practice and scholarship and how these changes are
reflected in pedagogy and organizational structure, the role of contingent faculty, the ability
of our aging facilities to adapt to new pedagogies, the role of technology in teaching and
learning, and the nature and quality of our community interaction. While we weathered the
last financial crisis and feel we are prepared if another one occurs, we need to continue
monitoring our endowment and improve our fundraising efforts.

Like other small, specialized institutions, we have to make a case for the value and
relevance of an art and design education. Parents are concerned about careers and return



vi

on investment, and rightly so. We know that the cost of a RISD education cannot keep rising
and must rethink the viability of a financial model that is heavily dependent on tuition. We
have to identify new revenue streams to decrease our tuition dependence. Given the intense
competition for students, increasing funding for scholarship and improving access for
talented students of different socio-economic backgrounds is a point of concern. Diversity,
equity, and inclusion among faculty, staff, and students remain significant goals. Many of
our historic landmark buildings are in need of deferred maintenance and we need to devise
ways of funding this work.

Despite internal and external challenges we can point to many significant institutional
changes since the last accreditation:

* The Brown-RISD dual degree welcomed its first class in 2008 and graduated the
cohort in 2013.

* New buildings have been built and significant improvements have been made to
others: Chace Center | RISD Museum, Fleet Library and 15 West Apartments,
Memorial Hall (Painting Department), Apparel Design’s new facilities at 189 Canal
Street, 123 Dyer Street (offices for Career Center and Institutional Engagement],
lllustration Studies Building.

* In 2015 we celebrated 75 years of Liberal Arts, 55 years of the European Honors
Program, 10 years of Digital + Media, and are celebrating 50 years of Glass in 2016.

* New facilities have been established, such as Co-Works and Graham Material and
Visual Resource Center.

* The first new interdisciplinary concentration, Nature-Culture-Sustainability Studies
(NCSS), was formalized in 2014.

* The STEAM platform advocating for art and design, which was launched in 2010, has
gained tremendous national and international momentum, with arts education now
eligible for funding under the STEM/STEAM umbrella in the Every Student Succeeds
Act (ESSA) passed by the US Senate in December 2015.

* Focus on faculty development has increased significantly.

* A master planning process was launched and completed.

Nevertheless, we acknowledge that there are many areas where we can improve, including
but not limited to: governance and decision-making; new ways of teaching, learning, and
practice; assessment, planning and evaluation; and graduate education. These were the key
themes that emerged from the self-study process and that RISD must pay close attention to
in the next few years. These threads permeate most chapters of the self-study, and are
discussed in relation to different standards.

We hope that the discussions during the site visit and subsequent report will prompt us to
engage more deeply with these questions, particularly as we approach the next strategic
planning cycle.
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STANDARD 1: MISSION AND PURPOSES

DESCRIPTION

RISD’s mission statement® was last reviewed during the self-study process for the 2006
reaccreditation. The Committee on Mission, composed of various stakeholder
representatives, sought input from constituent groups and developed a draft mission
statement that was endorsed by the faculty and subsequently presented to the Board
of Trustees in February 2005.

For compliance with best practices, the Board undertook its responsibility for setting
the mission statement by forming an Ad Hoc Committee on Mission. The Committee
built upon the statement, consulted with the Self-Study Committee on Mission and
conducted its work over a six-month period. In the process, the Committee recognized
suggestions such as: that the statement be only one sentence in length; that it reflect
that RISD “makes things”; state that RISD comprises both a College and a Museum;
and include “the public” in our mission “to educate.” Several key words were added,
such as “critical thinking” and “global society,” all of which in the aggregate were felt to
be reflections of the entire institution.

Despite the engagement of various stakeholders in the development of a new mission,
the matter remained unresolved as of the January 2006 NEASC/NASAD site visit. The
Ad Hoc Committee’s recommendation was presented to the Board at its February 2006
meeting, after which it was further refined for final presentation and was approved at
the May 2006 Board meeting.

The current board-approved mission reads:
The mission of the Rhode Island School of Design, through its college and
museum, is to educate its students and the public in the creation and
appreciation of works of art and design, to discover and transmit knowledge
and to make lasting contributions to a global society through critical thinking,
scholarship and innovation.

Consistent with the understanding that RISD is a teaching institution, our primary
activity is the development of artists and designers. This is true across the areas of
undergraduate and graduate education as well as Continuing Education programs, all
of which provide a dedicated teaching experience. The 2006 mission also
acknowledges the important relationship between the College and the Museum.

The Museum’s mission statement, approved by the Museum Board of Governors:
The RISD Museum acquires, preserves, exhibits and interprets works of art and
design representing diverse cultures from ancient times to the present.
Distinguished by its relationship to the Rhode Island School of Design, the
Museum educates and inspires artists, designers, students, scholars, and the
general public through exhibitions, programs, and publications.

2 See Institutional Overview, p. iv, for 1877 Mission.



The College and Museum animate each other, each bringing a distinctive character that
makes the whole greater than the sum of its parts. By offering access to objects, their
making, and the ideas they present, the RISD Museum cultivates a culture of creative
learning and inspires lifelong relationships with art and design. Each incoming student
encounters the Museum at Orientation, and all students and faculty have the
opportunity to engage, study and learn from the Museum’s collections, and participate
in research and programs. In 2014-15, 8,584 objects were brought out of storage for
teaching; 11,286 student visits (includes repeat visits) were recorded, for an average of
4.61 visits per student; and 69 professional practice opportunities for students were
offered through internships, graduate assistantships, and fellowships.

APPRAISAL

There is little desire to change the College’s mission statement; the mission is clear in
intent and broad enough to cover many eventualities. However, it does not direct
investment, enrollment, pedagogical decisions, or evaluation efforts, and there is need
for more integration of the various functions and the way that they work together. There
are some shared beliefs around a focus on practice, a focus on disciplines, and a focus
on risk-taking, but these are not explicitly discussed between departments.

As early as 1955, RISD President John Frazier noted in a Report to the Alumni:
Instead of educating and training designers at large, the design school tends to
train specialists and to construct a separate curriculum for each special field.
Schoolmen deplore this practice. As training values increase, departmental
barriers become more rigid and broad educational values become lost. If this
practice is allowed to persist the design school will become a trade school, an
exalted form of trade school, but a trade school nonetheless.®

We find ourselves still faced with the same issues today. While they are long running
and not exclusive to RISD, there have been few forums for deep debate or agreed
strategies for how some of them can be addressed. The mission is interpreted locally
depending on the functional area, which may not be of critical concern, in that it allows
independent and localized planning on the part of departments, but this often results in
competition for scarce resources, changes of direction with new management, and
conflicting strategies.

As part of the Academic Program Review process [see also St. 2, p.8; St. 4, pp.31, 37,
38, 39], each department is asked to conduct a self-assessment with the mission and
purpose of each discipline as the starting point of the process. However, there needs to
be some discussion about shared values and institutional learning outcomes in order to
find alignment with the mission of the institution. While the evidence of how the mission
is enacted is essential to a better understanding of what goes on in the departments, it
is important to consider how it connects to the whole, and supports the acceptance of
shared meaning across the College community. The issue at hand is not what a mission
statement is but what a mission statement does. While the Strategic Plan is where the
mission is actualized and activated, accreditation and self-study processes allow for

3John R. Frazier Speeches and Writings ca.1948-1962, Speeches 1955-56, published in Alumni Bulletin,
13:1 (March 1956), pp. 3-5.



some form of introspection, reflection and dialogue across the community, and these
opportunities for appraisal and discussion need to be better integrated not only into the
College’s strategic planning processes, but also in conversations in and between
departments. The mission’s global element informs courses both on and off campus,
and is actualized through faculty research and creative practice, and co-curricular
student organizations and programs [see also St. 4, pp.23, 28, 34; St. 5, p.48]. The
RISD Museum’s commitment to global cultures and audiences is reflected in its
collections, exhibitions, and programs.

Integrated planning is core to the new President’s platform and we are building the
function that will link accreditation, effectiveness, assessment and strategic planning.
The next strategic planning cycle will launch soon after we receive the
recommendations from the visiting team and the Commission on Higher Education.
However, considerable work has already been initiated as part of the self-study process.
A number of conversations have begun around questions such as: What is a discipline?
What is a major? What is a concentration? What is a department? What does research
in art and design look like? What is our relationship to the professions? All of these need
to be examined in relation to the increasing costs of higher education and to potential
alternative models of delivery.

The 2006 mission signaled the influence of artists and designers as creators of new
knowledge, and the growing attention to developing research: “discover and transmit
knowledge” implies both a research agenda and a system for dissemination. While the
last strategic plan began to describe a basic framework for research, development has
been incremental, and we need to ask ourselves in the next planning cycle what
resources we are willing to commit to activate this part of our mission. We also need to
acknowledge that we have a larger role in educating the public and should work to
better align our Continuing Education Programs and Museum programs with our core.

The next strategic planning cycle presents the best opportunity to reflect on our mission,
and to engage in deep conversations about who we are, what we do and how we want
to do it. Given RISD’s long history and the strength of its traditions, we need to ensure
that we pay constant attention to contemporary pedagogies if we are to remain relevant
and develop professional artists and designers who will make valuable contributions in
the world. A more coherent, connected, and intentionally mission-driven approach to
planning, and better communication around issues of identity and priorities will be
essential to actualizing strategic goals.

PROJECTIONS
* Launch the next strategic planning cycle led by academic planning in fall 2016,
including measures of effectiveness, and financial and resource planning in
alignment with mission [led by Provost, supported by Cabinet]
* Conduct review of mission statement as part of next strategic plan
* |dentify institutional learning outcomes in alignment with mission, coordinate
curricular and co-curricular mission/outcomes [Provost, Deans, Cabinet]



INSTITUTIONAL EFFECTIVENESS

The mission statement is presented and used to frame many of the discussions at every
Board meeting, in order to ensure that we remain a mission-driven institution. The
mission is also well represented on the website and in most institutional print
publications, and it forms the starting point of the 2012-17 strategic plan. Academic

Program Review is one process that ensures RISD maintains its focus on excellence in
teaching and learning in support of its mission.
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Current Strategic Plan
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STANDARD 2: PLANNING AND EVALUATION

PLANNING

DESCRIPTION

The most recent comprehensive planning effort was undertaken as part of the last
strategic planning cycle in 2009-11. The planning process broadly engaged faculty,
staff and students across the RISD community in theme-based committees.
Committees were asked to consider, as prompts, factors that were generated from a
Cabinet-level SWOT analysis of the dynamic landscape of higher education, and art
and design education in particular. These included: disciplinary expertise vs.
interdisciplinary learning, financial sustainability, competition for students and the role
of technology.

RISD’s strategic plan Critical Making | Making Critical, 2012-17, prioritizes the
enhancement of our educational model through teaching and learning excellence. A
multi-year budget plan was developed in alignment with the strategic plan to ensure
that base budgets were increased or that funds were reallocated or raised to support
strategic initiatives. The final document guided decision-making, the prioritization of
initiatives and the allocation of financial and human resources.

We are now past the midpoint of the current strategic plan. Significant
accomplishments include increased scholarship funding, renewal of faculty through 10
new faculty lines, funding for faculty and program/research development, diversity
initiatives, the development of the Campus Master Plan and improvements to our
enterprise technology infrastructure. In conjunction with the annual budget process, the
Cabinet reviews the plan annually to evaluate the success and impact of initiatives, and
to determine whether priorities are still relevant and should be funded and implemented
in the coming year. This annual evaluation process allows us to keep the plan dynamic
and calibrate it to our changing priorities. This process has also encouraged leadership
to be flexible about adjusting the order of priorities, eliminating initiatives or reallocating
funds in response to more pressing needs.

Responsibility to monitor and report on the strategic plan has shifted according to
changes in leadership and organizational structure, currently residing with the newly
created role of Vice President of Integrated Planning (September 2015). Past iterations
of this role supported the President in the strategic planning process and also had
responsibility for monitoring the impact of plan initiatives. The Board of Trustees
regularly receives updates on plan progress at Board meetings. Progress and
adjustments are also shared with the community at Town Hall meetings and at
Administrative Managers meetings.

The most comprehensive planning effort undertaken since the midterm report is the
Campus Master Plan (CMP). Approved by the Board in May 2015, the CMP provides a
responsive and adaptable direction-setting system for planning and evaluating projects.
The Plan also includes a Land Use framework, a set of guiding principles, new
operational systems and facility assessment data. Cost estimates for renovations,
deferred maintenance and potential new construction were also developed as part of
the CMP.




Data collected as part of the CMP included a facilities and space audit converted to
Building Information Modeling (BIM) models. The Campus Planning Office is using this
data and has standardized methods of identifying space for better planning and
benchmarking by using Facilities Inventory and Classification Manual and Space Use
Codes (FICM Coding). These methods in conjunction with the CMP will make it possible
for better planning and more efficient use of capital budget funding. The President has
identified the quality of facilities as one of her key fundraising priorities, and is working
with the CFO, the Board and the Institutional Engagement (IE) area to build a
fundraising model.

The RISD Museum engages in planning in the following areas:
* Collections/Acquisitions
* Exhibitions: on a 4-5 year timeline (including objects, budget,
sponsorship/funding support, academic collaboration, print
materials/interpretive media, public programs, and communication)
* Programs for the Academic Year: a year in advance
* Digitization of Museum collections: 42,527 (2014-15)

Annual planning cycles in Academic Affairs include: Budget, Course Table (staffing and
curriculum planning), Course Announcement (catalogue), Faculty searches, major
declaration (first-year students identify interest in a potential major when they apply but
are required to declare a major in March of the spring semester) and Wintersession
(required 5-week term in January/early February) travel courses. The office of Academic
Budgets and Resources, which reports to the Provost, regularly generates information
for discussion and planning with constituencies in divisions and departments. The
Registrar’s Office and Academic Affairs use a joint planning calendar to create Course
Tables and the Course Announcement, in alignment with budget planning.

Data collection in the Admissions area has been expanded to guide enroliment
initiatives allowing for targeted travel and outreach to prospective students who
complement our class profile. More complete demographic and academic profiles are
used to set goals when building the incoming class. National and internally collected
data support our efforts to target new geographic areas in the US and expand
international travel recruitment. Numeric goals and enroliment projections are
developed by a working group of staff from Admissions, Academic Affairs, Finance and
Institutional Research [see also St. 6, pp.51-52].

More robust data in the financial aid area from the Free Application for Federal Student
Aid and the CSS Profile Applications is used not only to determine a student’s financial
need but also to gain a greater understanding of the incoming class’ financial situation.
We can compare family income, financial need, etc., year over year to track developing
trends and implement financial aid strategies that respond to and best meet the needs
of our families’ financial situations.

Financial planning is a multi-level, ongoing effort. Cash projections for 18 months are
generated on a regular basis. The Finance Office engages in multiyear budget planning
that undergoes annual review by the Cabinet and the Board of Trustees [see St. 3, p.12;
St. 9, pp.80, 82]. The Finance Office also regularly conducts debt capacity planning,



reviews the institution’s debt rating and evaluates how our actions affect the
institution’s credit rating.

RISD plans for financial contingencies and recently renegotiated an unsecured line of
credit to be prepared in case of crisis. Our current state of financial planning allows us
to be fiscally nimble and take advantage of opportunities as they arise. For example,
our fiscal solvency allowed us to address pressing space needs through the acquisition
of 189 Canal Street (academic space for Apparel Design) and a portion of 123 Dyer
Street (administrative space for RISD Careers and Institutional Engagement) [see St.8,
p.71].

APPRAISAL

Planning and evaluation efforts are undertaken at varying levels of scale, frequency and
consistency across the College, and overall planning and resource allocation have not
been integrated thus far. Cycles and calendars for various institutional operations are
not aligned, leading to reactive decision-making and implementation. The absence of
comprehensive, coordinated planning across academic and administrative functions
also contributes to the inefficient use of and competition for resources.

RISD students select a major in the spring semester of their first year through an open
process with no departmental caps, and even with five-year trend data, it has been
difficult to predict how many students will choose a given major in a year [see St. 4,
p.28; St. 6, p.53]. These circumstances have made us reactive rather than intentional in
planning for faculty load and space utilization. To be better prepared to meet student
demand, Admissions and Academic Affairs partnered on a study of first-year student
interest in majors. The study was motivated by fluctuations in the number of students
choosing programs such as Film/Animation/Video, lllustration and Industrial Design and
the resulting impact on facilities, faculty and staff.

2011 2012 2013 2014 2015
lllustration (UG only) 292 294 277 289 296
Industrial Design 240 244 246 280 270
Film/Animation/Video 121 138 146 143 138

Admissions has been tracking the distribution of interest by major among applicants for
many years but more recently has been building a more robust data set that connects
the dots from prospects, to applicants, admitted applicants, enrolling class and, finally,
students formally choosing majors. Some of this data was presented at a faculty
meeting to spark the first round of discussions about majors and how we might
consider the future of disciplinary learning. The Admissions Committee is also
discussing how significantly applicants’ potential majors should be considered in the
admissions decision process.

Data is being collected across all areas of the College but is often siloed, does not
contribute to an institutional view and is thus inconsistently used for decision-making.
Data definitions and sources are not consistent from one department to another, nor
have they been maintained over time and as responsibilities for data collection shift
across personnel. Likewise, the distribution of results from national surveys as well as
internal surveys has been uneven, often only shared with the most immediately relevant



or commissioning department, and there is no systematic process for summarizing,
analyzing and reporting this information to the leadership or the broader community.
Clearly defined quantitative goals, benchmarks and milestones were not developed as
part of the current strategic plan, making it difficult to track the plan’s success. In
addition to initiatives listed previously, the strategic plan funded increased research
activity, scholarships, diversity programming, admissions and recruitment activities, and
the Campus Master Plan. We hope to be able to develop measures for the impact of
these types of initiatives as part of the next planning cycle.

EVALUATION

DESCRIPTION

Programs are evaluated on a six- or seven-year cycle [see St.1, p.2; St. 4; pp.37, 39]
through the Academic Program Review. The process involves the writing of a self-study,
a visit by a team of external reviewers, a report by the visiting team, the department’s
creation of a planning document, and a review by the Board of Trustees.

The Visiting Committee Report typically includes recommendations for improving the
department’s program, curriculum, staffing and facilities. The department faculty
incorporate these recommendations and their responses into a planning document that
identifies changes they want to implement, prioritized on a timeline for implementation.
It includes budget requests, particularly when the department’s current budget cannot
support additional staffing or upgrades to facilities and equipment. The planning
document is developed in consultation with the relevant Deans and Provost and then
presented for review by the Academic and Student Affairs Committee of the Board of
Trustees.

Important programmatic improvements have resulted as faculty respond to
recommendations from external reviewers. For example, Experimental and Foundation
Studies added a computer lab, created the new position of Digital Education specialist,
rewrote the program statements to include computational media and hired four new
faculty members with expertise in computational media for its three subprograms.

Outside the cycle of Academic Program review, academic departments review their
offerings regularly in the context of responding to changing practice and scholarship in
their fields, or responding to the needs of students. Proposed changes are presented to
the Academic Policies and Curriculum Committees of the Instruction Committee.

As part of its Interpretive Plan, the RISD Museum developed formative evaluation
guidelines for the installation and re-installation of collection galleries. Using audience
research as a primary method, museum staff can make improvements to installations to
facilitate more engaged object-centered learning. A comprehensive assessment plan
that includes evaluation forms and rubrics for exhibitions, public programs and
interpretive media was also developed as part of the Interpretive Plan and, since 2012,
has been integrated into the Museum workflow.

Student Learning

Program Learning Outcomes have been articulated and posted to the website

[see St.4, pp.20, 25-6, 36-39; E1A Charts; Instructional Programs Portfolios]. RISD also
collects indirect evidence of the success of our graduates and alumni via National




Survey of Student Engagement (NSSE), College Senior Survey (CSS), the Strategic
National Arts Alumni Project Survey (SNAAP) and the Career Services Alumni Survey
(internal survey)”.

Library
The first external review of the Library was conducted in 2015. In FY15 instruction

librarians adopted a self-evaluation form and peer evaluation approach to assist in
improving their teaching practice. Instruction librarians complete the self-evaluation
after each class, and each librarian receives at least one peer evaluation per semester
from a colleague who observes a class and then gives feedback. The librarians also
sent a post-instruction survey to all faculty who brought their students in for a library
class. This survey captured the faculty member’s opinion of how the library session
impacted their students’ work: results confirm the value of this instruction to students’
ability to critically use research resources.

The library offers a biennial student survey. In the 2014 survey, results mirrored
previous years with the vast majority of students strongly agreeing that the library is an
important and user-friendly resource. Interestingly, checking out materials for personal
research continues to top the list as the most important reason they use the library.
Students have found the library website and catalog easy to use, and those attending
classes in the library found using the databases and integrated search easier to use
than those who did not attend a class. Two-thirds of the respondents who had classes
in the library indicated a moderate to significant impact on the quality of their work.
Comments and responses to questions regarding library resources have supported
decisions to acquire more databases and to offer e-books.

Other Evaluation Processes

Some operational and administrative areas evaluate their process and functions in the
context of particular industry standards and make the necessary changes. In recent
years, the Student Affairs and Finance areas have evaluated positions and staffing
levels and have added staff or adjusted functions and responsibilities to align with
current best practices and promote efficiency and effectiveness.

APPRAISAL

Despite the robust nature of our Academic Program Review process, we need to
continue to improve it by clarifying its goals, timeline and components, and shifting
from a focus on maintenance to strategic planning. Departments need to see this as a
tool for self-improvement, rather than a necessary burden. Individual departments
evaluate their educational offerings and keep aware of the successes of their graduates,
but their methods are unclear and relevant data is not always shared with the
appropriate offices on campus. We also need to be more intentional about closing the
loop and integrating the necessary resource allocations into institutional resource
planning.

In the process of completing the NEASC E1A charts and NASAD Instructional Programs
Portfolio for this accreditation, academic departments were encouraged to establish
and articulate assessment processes more formally than they have in the past. With the

4 Unless otherwise noted, data provided throughout the self-study is from CSS 2015, NSSE 2014, and
SNAAP 2011 and 2013.
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establishment of a proposed assessment function as part of the Office of Integrated
Planning, we hope to build the systems to consistently collect information on student
success, share it broadly and use the information for planning and ongoing
improvement. Student learning outcomes have not been established at the institutional
level, hence methods for evaluating the achievement of those outcomes have not been
developed and need to be addressed as part of the next strategic plan. Despite our
participation in national surveys such as NSSE, CSS and SNAAP, we have not
consistently analyzed and shared this data with those who have responsibility for
implementing changes in the academic programs or co-curricular areas.

Other evidence of student success is demonstrated by the number of MacArthur
Fellows who have graduated from RISD -10, in addition to other significant national and
international awards and recognition such as Caldecott Medals, Guggenheim
Fellowships, or representation at the Venice Biennale. As an institution, we have not
systematically collected or publicized this type of information, except for news stories
on risd.edu, our.risd.edu, or the alumni magazine, XYZ.

Dashboards of Key Performance Indicators are another tool for evaluating mission
alignment and institutional effectiveness. In spring 2016, we will revise our dashboard
KPIs to develop board-, cabinet-, and operational-level dashboards to track our
effectiveness at achieving our goals.

Recognizing that improved planning processes that are aligned with centralized
evaluation and assessment efforts can make RISD a more effective and efficient
steward of its human, financial and physical resources, President Somerson’s platform
articulates a focus on building capacity for integrated institutional planning. The
creation of the Office of Integrated Planning will facilitate a wide range of planning and
assessment efforts; promote the effective collection, use and dissemination of data for
institutional decision-making; and provide education, consultation and support for
assessment activities.

PROJECTIONS

» Establish the Office of Integrated Planning to work with the President’s Cabinet
and across the institution to align planning cycles, to establish data definitions,
determine data needs, and build a culture of continuous improvement [President,
Cabinet]

* Develop and align consistent planning and evaluation cycles in academic and
administrative areas [Cabinet]

* Improve dashboards of key performance indicators to reflect institutional
priorities and strategic directions, make them more relevant, and align with the
work of the Board, its committees, and the Cabinet [President, VP of Integrated
Planning, Dir. of Trustee Relations, Cabinet]

* Develop robust and systematic process for sharing data with Cabinet and
relevant stakeholders for planning and decision-making; evaluate effectiveness
of process [VP of Integrated Planning]

* Academic Planning and Assessment

o Develop robust structures and processes for assessing student learning
[VP of Integrated Planning, Dean of Faculty, Vice Provost,
Instruction/Curriculum Committee, Coordinator/Director of Assessment]



11

o Evaluate and revise the Academic Program review process to ensure that
expectations are clear and that the planning document is integrated with
institutional planning and resource allocations; as part of this process,
review departmental program missions for alignment with institutional
mission [VP of Integrated Planning, Vice-Provost]

o Develop more consistent process for program review at the department
and institutional level and align with assessment of student learning
[Instruction/Curriculum committee, Provost, Deans]

» Establish systems and processes for consistently and regularly evaluating the
performance of administrative areas in support of College mission and
administrative effectiveness [VP of Integrated Planning, Cabinet]

INSTITUTIONAL EFFECTIVENESS

The midpoint and annual reviews of the strategic plan’s accomplishments and priorities
help us to determine the effectiveness of our planning efforts. The Board, in carrying out
its role of fiduciary oversight, reviews our attainment of institutional and educational
goals and the effectiveness of administrative operations. Accreditation, the academic
program review process and dashboards are additional opportunities for ensuring
effectiveness.



ORGANIZATION & GOVERNANCE






Standard 3: Organization and Governance

Please attach to this form:

1) A copy of the institution's organization chart(s).

2) A copy of the by-laws, enabling legislation, and/or other appropriate documentation to establish the

legal authority of the institution to award degrees in accordance with applicable requirements.

If there is a "related entity," such as a church or religious congregation, a state system, or a corporation,

describe and document the relationship with the accredited institution.

Name of the related entity

URL of documentation of relationship

Governing Board
By-laws

Board members' names and affiliations.

Board committees

N/A

N/A

URL

http://www.risd.edu/About/History Mission G

overnance/Governance Documents

http://www.risd.edu/About/History Mission G

overnance/Leadership

Executive Committee

URL or document name for meeting minutes

Academic and Student Affairs

Not posted for external audiences

Audit

Not posted for external audiences

Finance

Not posted for external audiences

a. Campus and Facility Planning

Not posted for external audiences

b. Investment

Not posted for external audiences

Trustees and Governance

Not posted for external audiences

Museum Board of Governors

Not posted for external audiences

(Insert additional rows as appropriate.)

Major institutional committees or governance groups*

Not posted for external audiences

a. Faculty Steering Committee

URL or document name for meeting minutes

Not posted for external audiences

http:/ /www.risd.edu/Students/Student_In

b. Student Alliance + Graduate Student Alliance

volvement/Student_Government/

c. President's Cabinet

d. Campus Master Plan Committee

Not posted for external audiences

Policies, Curticulum and Wintetrsession

campusmasterplan.risd.edu

e. Instruction Committee and its subcommittees: Academic

f. Budget Committee

Not posted for external audiences

g

Not posted for external audiences

(Insert additional rows as appropriate.)

*Include faculty, staff, and student groups.

Source: Data gathered by Institutional Research staff

Last Updated: 10/16/15 rgb




Standard 3: Organization and Governance
(Locations and Modalities)

Campuses, Branches, Locations, and Modalities Currently in Operation (See definitions, below)
(Insert additional rows as appropriate.)

City State or Country  Date Initiated Enrollment*
Bl Main campus Providence RI 1877 2,498
Bl Other principal campuses
Bl Branch campuses
Bl Other instructional locations
Distance Learning, e-learning Enrollment*
Date Initiated n/a
First on-line course n/a
First program 50% or more on-line n/a
First program 100% on-line n/a
Distance Learning, other Date Initiated Enrollment*
Modality | n/a | | n/a | | n/a |
Correspondcncc Education Date Initiated Enrollment*
| oE | o 1 [ o]
I:ILow—Residency Programs Date Initiated Enrollment*
Program Name | n/a | | n/a | | n/a |

Definitions
Main campus: primary campus, including the principal office of the chief executive officer.

Other principal campus: a campus away from the main campus that either houses a portion or portions of the institution's
academic program (e.g,, the medical school) or a permanent location offering 100% of the degree requirements of one or

. . . - n/a
more of the academic programs offered on the main campus and otherwise meets the definition of the branch campus /

(below).

Branch campus (federal definition): a location of an institution that is geographically apart and independent of the main
campus which meets all of the following criteria: a) offers 50% or more of an academic program leading to a degree, /

. . . . . . . n/a
certificate, or other recognized credential, or at which a degree may be completed; b) is permanent in nature; ¢) has its own

faculty and administrative or supervisory organization; d) has its own budgetary and hiring authority.

Instructional location: a location away from the main campus where 50% or more of a degree or Title-IV eligible certificate n/a

can be completed.

Distance Learning, e-learning: A degree or Title-IV eligible certificate for which 50% or more of the courses can be a/
a
completed entirely on-line.

Distance Learning, other: A degree or Title IV certificate in which 50% or more of the courses can be completed entirely
through a distance learning modality other than e-learning, n/a
Correspondence Education (federal definition): Education provided through one or more courses by an institution under
which the institution provides instructional materials, by mail or electronic transmission, including examinations on the
materials, to students who are separated from the instructor. Interaction between the instructor and the student is limited, is n/a
not regular and substantive, and is primarily initiated by the student. Correspondence courses are typically self-paced.

Correspondence education is not distance education.

* Report here the annual unduplicated headcount for the most recently completed year. ¥2014-15

Source: Institutional Research and Fall Census File
Last Updated: 10/15/15 rgb

3.2
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STANDARD 3: ORGANIZATION AND GOVERNANCE

BOARD OF TRUSTEES

DESCRIPTION

RISD’S Charter and Bylaws describe the Board’s authority, responsibilities, and
organizational structure while providing a coherent framework for the relationships
among the Board, administration, faculty and staff.

The Board is currently composed of 23 members, including 19 elected three-year term
members, 1 life member and three ex-officio members (RISD President, current and
past Alumni Association President). Areas of expertise are wide-ranging: apparel design,
business and finance, design, law, philanthropy, and public relations. As of 2015, 20
members identify as white, three as non-white. Nine are alumni, seven are parents of
current or former RISD students, and eight are from private industry. The Board

annually elects new Term Trustees and reelects eligible Term Trustees at the
recommendation of the Committee on Trustees and Governance. Board officers serve
for three-year terms; Chairs serve for a maximum of two terms.

The Board’s five standing committees — Academic and Student Affairs, Audit, Finance
(with two subcommittees: Campus and Facility Planning, and Investment), Trustees and
Governance (COTG), and the Museum Committee — make recommendations for the full
Board to approve the annual audit, operating and capital budgets, annual and long-
term institutional goals, tuition, faculty reappointments and promotions, union contracts,
legal issues of note and the annual evaluation of the President. The Board Chair and
Vice Chair are non-voting ex-officio members of all standing committees except for the
COTG. Each committee’s charge and scope of authority is stated in its charter. Most
committees meet two to ten times per year, and have a chair and vice-chair who work
with their staff liaisons to establish an annual work plan. Students, faculty and other
administrative personnel and community representatives may also serve on committees.

The full Board meets three times per year, in October, February and May/June. The
Board’s Executive Committee, comprised of the Board officers and committee chairs,
meets three or four times a year between full Board meetings. Full Board meetings
include a general business meeting, and executive sessions with and without the
President. A meeting book is distributed prior to each Board meeting and includes
committee resolutions and supporting documents, as well as reports from the Student
Alliance, Graduate Student Alliance, Faculty Steering Committee, Staff Council, and
Alumni Council. All Board members, administrators, and staff who support the Board
use BoardEffect, a cloud-based board information portal implemented in 2011. A
summary from Executive Committee meetings is sent to all voting Trustees; the
President shares a summary report of Board actions with the campus community.

All members of the Board, except for the President, are independent and free of
personal financial conflicts. Pursuant to the Board’s Conflict of Interest Policy, which
was revised and updated in 2013, all Trustees and senior administrators submit annual
disclosures of any possible conflicts of interest, which are reviewed by the Audit
Committee and the COTG.
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The Museum Board of Governors (MBOG) is comprised of RISD Trustees; members
from the artistic, business and professional communities; and the BOT chair, the
President, Provost and Museum Director. The MBOG provides general guidance to and
oversight of the Museum, its operations, finances, and its programmatic and collection-
related policies. While the Museum is operated by and is an integral part of the College,
the Board is responsible for reviewing the risk management for the collection, which
represents a significant part of the College’s assets. The Chair of the Museum
Committee and Board of Governors reviews the Museum Director annually in
consultation with the President.

The Board’s Compensation Committee, with input from the full Board, annually reviews
the President’s performance. In consultation with Board members, the Board Chair
reviews the President’s priorities for the coming year and conducts an assessment of
the President in the year before a contract renewal is up for consideration.

APPRAISAL

While governance structures and practices at RISD, particularly with regard to Board
affairs, have been clarified significantly in the last ten years, we acknowledge that
certain ambiguities remain and our governance issues need work across other areas.
We are actively working to clarify roles and responsibilities that have shifted with
changes in leadership and organizational structure as well as management and
decision-making authority. In its summer 2015 retreat, the President’s Leadership
Council identified governance and the lack of clarity around decision-making as a
primary concern to address. The same issues have been raised at Faculty Congresses
and Administrative Managers Meetings.

In 2010 the Board appointed and charged an Ad Hoc Task Force to specifically review
governance at the Board level. Since that time, Board and Committee bylaws have
been completely rewritten, charters were created for every Committee and the Board
structure has been revised twice. Most recently, the Board realigned committee
structures and fine-tuned bylaws. In 2014, the Academic Affairs and Student Affairs
committees were consolidated as the Academic and Student Affairs Committee to align
oversight of the curricular and co-curricular student experience and provide a more
holistic perspective.

The CoTG charter includes the responsibility for conducting a periodic review and
assessment of the Board’s structure and ongoing operations in light of governance best
practices. However, there is no set timetable for such a review to occur. Moreover, the
ability of CoTG and the Board to undertake periodic and systematic review of the
governance system is dependent on multiple factors including the abilities, commitment,
and effectiveness of CoTG, Board leadership, and the full Board; the priorities of the
Board; and the quality of the information and support provided by the institution for
consideration and action as appropriate.

There is a demonstrated commitment to continuous reflection and improvement at the
Board level. Each committee conducts an annual review to reassess the adequacy of its
charter and the committee’s performance and effectiveness. The CoTG has added a
charge to periodically review the Board’s bylaws and other governance documents, as
well as the Board’s structure and ongoing operations in light of governance best
practices. Board performance is also being assessed, as the understanding of roles and
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their fulfilment has not been consistent among individuals or across committees.
Variations of interpretation and understanding by individual Trustees regarding
individual and collective responsibilities can sometimes blur the line between
governance and management. Efforts are underway to address these issues and
support the Board in fulfilling its governance responsibilities, such as a revised
orientation program for new trustees that was implemented in September 2015. The
orientation program equips new trustees with the information and training to
understand the institution and its culture, and steward the institution effectively in
support of its long-term success. Because this orientation was new in fall 2015, we are
not yet able to determine its effectiveness in acculturating new Board members. This
assessment will occur toward the end of the academic year in order to make necessary
changes for fall 2016.

ADMINISTRATION AND FACULTY

DESCRIPTION

RISD’s administration has undergone several significant changes since the last report
and President Somerson is appraising the current structure of the leadership team to
ensure that it aligns with her vision and goals for the institution. The President’s Cabinet
meets weekly to align work across all areas of the institution, oversee the
implementation of strategic priorities and decisions, and to ensure better
communication of shared goals. The President’s Leadership Council (an expanded
Cabinet) meets twice a semester to ensure broader coordination and communication.
The President continues to evaluate the effectiveness of these leadership groups and
make necessary changes to support long-term goals.

The Provost oversees the entire academic enterprise. Each of RISD’s five academic
divisions is lead by a Dean (Architecture and Design, Experimental and Foundation
Studies, Fine Arts, Graduate Studies, and Liberal Arts) who reports to the Provost. The
Deans provide vision and leadership for programmatic and curricular innovation across
departments in their divisions. Also reporting to the Provost are the following staff with
respective areas of oversight: Vice Provost for Academic Affairs, curriculum and
policies; Dean of Faculty, faculty development, teaching and advising; Director of
Academic Budgets and Resources, finances, academic facilities, and operational
support such as Media Resources and departmental technicians; Director of Library
Services; Executive Director, Continuing Education; Director, Career Center, and Title IX
Coordinator.

RISD’s 22 academic departments are lead by department heads who report to a dean
and are charged with oversight of departmental curricula, which includes soliciting the
input of departmental faculty. Department heads and Deans regularly observe full-time
faculty classroom teaching and review faculty syllabi, student course evaluations, and
examples of student work. Graduate Program Directors serve as coordinators for 16
graduate programs. Full-time faculty are eligible to serve as Academic department
heads or graduate program directors.

The Deans’ Council (Provost, Deans, and Director of Library Services), and the
Provost’s Council (Dean’s Council plus Vice-Provost, Dean of Student Affairs, Director
of Academic Budgets and Facilities Planning, and the Executive Director of Continuing
Education), meet on alternating weeks
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The Instruction Committee is chaired by the Provost, and includes as sub-committees:
Curriculum, Academic Policies, Wintersession. These sub-committees are composed of
faculty representatives from each division of the College. Any instructional or curricular
policy changes proposed by these sub-committees are presented to the Faculty
Meeting, which has mandatory attendance for all full-time faculty.

Discussions about policy and curricular adjustments occur in the relevant
subcommittee meetings and are then presented to the Instruction Committee. As
designated faculty committees establish and review courses and policies, and as
students occasionally request exceptions to policies, procedures and practices are
adjusted as needed. Depending on the outcome, a topic or proposal may return to its
originator or advance to the Faculty Meeting for consideration, and vote at its monthly
meeting.

The committee governance structure depends on full-time faculty, since part-time
faculty do not typically serve on the standing committees defined in the full-time faculty
contract. While there are technically enough full-time faculty to populate seats on the
standing committees articulated in the full-time faculty contract (168 full-time faculty for
144 seats), department heads (23) and graduate program directors (11) are exempted
from service on a standing committee due to their administrative responsibilities [see St.
4, p.20; St. 5, pp. 41].

The Faculty Handbook was developed as a comprehensive guide to working at RISD
for all members of the faculty and includes a Code of Ethics that was developed by the
faculty in 1992-93. The Faculty Handbook is edited each year by Academic Affairs on
behalf of the Academic Policies Subcommittee of the Instruction Committee. The
Academic Policies Subcommittee presents all substantive changes made to the
Handbook at the Faculty Meeting (usually the first meeting of the new academic year).

There are various sites in which faculty participate in ensuring an environment that
supports academic integrity. The Code of Ethics addresses academic integrity, and
faculty participate on the Academic Standing Committee that adjudicates policies
related to academic integrity. Faculty are encouraged to include academic honesty
statements in syllabi. Protection of academic freedom is stated in the full- and part-time
faculty contracts (Article V.a). Faculty are also encouraged to invite librarians to conduct
workshops on research and information literacy and the proper citation of sources.
Upon accepting employment at RISD, all faculty are asked to complete online anti-
harassment training.

RISD has nine unions: RISD Facilities Trades/NEARI/NEA; RISD Technical
Association/NEARI; RISD Museum Guard Association; International Brotherhood of
Teamsters Local 251/Stationary Engineers; RISD Public Safety Officers Association;
RISD Sergeants Association; RISD Academic Support Association/NEARI; RISD Part-
Time Faculty Association; and RISD Faculty Association/NEARI/NEA. Preparations for
labor contract negotiations and involves Academic Affairs, the Finance Office, Human
Resources, representatives from the departments/divisions that employ the bargaining
unit members, and each union’s designated bargaining team. Contracts are typically on
a three-year renewal cycle and planning for any changes to wages, benefits or other
contractual stipulations that may be proposed begins approximately six months prior to
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the contract’s expiration. The FTFA and PTFA Agreements describe grievance
procedures individual members may follow to resolve concerns related to employment.

Performance Evaluation

RISD had a longstanding practice of conducting annual staff performance evaluations
but, until 2010, only 52% of managers completed the evaluations. In 2010, after
considerable discussion with managers and administrative leaders, a merit pay (pay for
performance) philosophy was adopted. In December 2010, the interim performance
review was introduced to encourage better communication about expectations
between managers and employees. Beginning in 2011, staff received interim and final
performance reviews and RISD saw 100% completion rates for the next three years.
Performance-based merit pay decisions were made for the first time on July 1, 2011.

Following a comprehensive process for gathering input, the performance management
program was redesigned in 2013 to align with our strategic plan. The plan specifically
called for a connection between staff training/development and performance reviews.
The new program emphasizes core competencies (for staff) that align with the strategic
plan. Managers now have the ability to evaluate performance not only on what was
achieved, but also on how it was accomplished. Leadership competencies that directly
relate to and support the staff competencies were also developed. We have completed
one cycle with the new performance management tools and are currently soliciting
feedback for continuous improvement.

In 2011, Human Resources launched RISD At Work, a monthly e- and print newsletter
that features upcoming events, recognizes faculty and staff accomplishments,
highlights staff member profiles and includes general announcements such as
deadlines or policy changes. The newsletter enjoyed a 63.6% average open rate from
September 2014-July/August 2015, which increased to an average 65.85% for
September-October 2015. This is up from a 41.7% average in its first year (February
2012-February 2013). Human Resources also launched RISD Recognizes, a staff
recognition program in 2011 to recognize staff for their longevity and accomplishments.
RISD Learns, a curriculum of professional, management, technical and personal
development programs is offered by Human Resources to encourage and promote
lifelong learning primarily for staff.

A campus-wide staff engagement survey was conducted in spring 2012, the results of
which were made available through various meetings and presentations. Major themes
that emerged from the survey included: improving campus communication and
information sharing, and providing more professional development for middle managers
to improve leadership skills. Two task forces — Communications and Management
Development — were formed in response to focus groups. Both groups were comprised
of cross-functional teams that discussed critical questions and formulated
recommendations for the President and COO. The Communications Task Team is
made up of representatives from across the institution, who have met monthly since
2014 to inventory, analyze, and evaluate the efficacy of all types of internal
communications.
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Also in response to the survey, the Media Group launched info.risd.edu, a new directory
site to replace the old intranet in 2014. The site provides basic information about
campus offices, resources, services and groups. A new portal feature within our
Enterprise Resource Planning system is being implemented and will allow students,
faculty and staff access to timely, customized information.

Administrative Managers meetings, organized by Human Resources, are held once a
semester for administrators at or above the director level. These meetings provide a
forum for discussion of policy and procedure changes, or cross-institutional initiatives
such as the CMP, strategic plan and accreditation.

In response to the 2012 engagement survey, and more broadly as part of her leadership
platform, President Somerson has committed to improving communications. She has
hosted one Town Hall meeting each semester since she became interim President, and
the President’s letters to the community, budget information reports, stakeholder group
reports to the Board, and post-Board meeting letters are regularly posted on the
President’s page on info.risd.edu.

STUDENTS

Two student organizations serve as vehicles for student governance and organization:
the Student Alliance and the Graduate Student Alliance. The Student Alliance
represents the undergraduate student population and is facilitated and led by a team of
students with roles on the Executive Board and as Academic Department
Representatives. The Alliance articulates all of its structures and roles in the
Constitution of the Undergraduate Student Body at RISD.

The Student Alliance and the Graduate Student Alliance appoint undergraduate/
graduate department representatives and student leaders to RISD Committee positions,
share information and concerns with various constituents and offices such as the Board
of Trustees, the President, the Alumni Council, Faculty, Career Center, and the Center
for Student Involvement. Outside of the Alliances, departments work to place students
on 12 institutional committees to represent student interests.

APPRAISAL

RISD’s system for internal governance provides opportunities for participation of all
appropriate constituents. Faculty and students serve as non-voting members of the
Academic and Student Affairs Committee. While students have many opportunities to
participate in committees such as Admissions/Financial Aid, Campus Master Planning,
Strategic Planning, and on the Instruction Committee and its subcommittees, studio
and class schedules make it difficult for students to attend daytime meetings.
Consequently, the student voice is not consistently represented.

The written reports that community groups submit for inclusion in the Board book
describe events and issues important to these groups, but do not allow for engaged
discussion around the issues raised. We are exploring ways to include more community
discussion at Board meetings. Efforts so far have included inviting community group
representatives to social events held in conjunction with Board meetings.

All of these initiatives occur in a highly unionized environment with nine bargaining units.
While 80% of staff is not unionized, in order to have effective shared governance RISD
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needs to gain more clarity of union roles related to governance. The union structure is
at the root of some of the lingering ambiguities in governance structure that need to be
addressed. While the process for curricular oversight and faculty hiring and promotion
is observed as articulated in the Full-time Faculty Bargaining Agreement, the faculty has
recognized that their existing departmental, disciplinary and governance structures may
be impeding desirable interdisciplinarity and innovation. Faculty are actively looking into
these issues.

The faculty Code of Ethics is due for review considering the increased attention to Title
IX. In 2014-15, there were a total of 183 slots needed on College standing and essential
ad hoc committees and for department administration with only 141 full-time faculty
members available to fill those slots (17 full-time faculty were on sabbatical). It can be
challenging to populate the seats on standing committees and important ad hoc
committees such as faculty search committees [see St.5, p.41]. Faculty typically serve
on more than their required committee, due to the need for faculty involvement in
College-wide projects, such as preparing for accreditation, conducting faculty searches,
and assessing departmental curriculum or programming needs. While part-time faculty
may serve on some of these ad hoc committees, they must be compensated with a
stipend for their service. We need to consider increasing the role part-time faculty could
play in shared governance (departmental meetings regarding curriculum, participation
on ad hoc committees), and improve representation of part-time faculty perspectives.

PROJECTIONS

* Align organizational structure with mission and priorities [President, Cabinet]

* Create shared governance structure that includes meaningful board, faculty,
administrative and student participation to integrate planning and clarify
decision making in support of institutional mission and priorities [Provost, Dean
of Faculty, Cabinet, Instruction Committee]

* Expand and strengthen program of ongoing development and training for the
Board of Trustees; assess programs and adjust as necessary [President, Chair,
Dir. of Trustee Relations]

* Integrate and align Board, Board committee, and leadership goals [Led by the
Chair and President in coordination with the senior administrative leaders who
serve as committee liaisons and the appropriate committee chairs]

* Review Faculty Code of Ethics [Academic Policies Committee]

INSTITUTIONAL EFFECTIVENESS

The Committee on Trustees and Governance (CoTG) is the principal mechanism by
which the Board systematically develops and ensures its own effectiveness. CoTG
achieves this through the identification and recruitment of new Trustees and evaluation
of existing Trustees eligible for re-nomination, as well as through the periodic review of
the Board’s bylaws, governance and structures, and ongoing operations in light of best
practices. In addition, each committee charter includes specific reference to the
responsibility to monitor progress on Board-approved goals relating to committee
responsibilities; to establish, annually review and update as needed a work plan for the
performance of responsibilities; and annually review and reassess the adequacy of the
charter and the committee’s performance and effectiveness.
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The Administration regularly considers efficiency and integration by analyzing
organizational structure and making necessary changes.

Ongoing faculty contract negotiations provide an opportunity for regular reviews of
committee structures and governance. The Student Alliances have undergone bylaw
and mission reviews as well as changes to their structures.
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Standard 4: The Academic Program
(Summary - Enrollment and Degrees)

Fall Enrollment* by location and modality, as of Census Date

Fall 2015

Professional
doctorates (e.g., M.D,, ].D,, PhD. Total Degree-
Ed.D., Psy.D., DDS Seeking FTE
D.B.A))

e el Clinical doctorates

Location & Modality Associate's Bachelot's Mastet's (e.g., Pharm.D.,

DPT, DNP)

Main Campus FTE** 2,014 467 2,481

Other Campus FTE 0

Branches FTE 0

Other Locations FTE 0

Overseas Locations
FTE 0

On-Line FTE

Correspondence FTE 0

Low-Residency
Programs FTE 0

Total FTE 0 2,014 467 0 0 0 0 2,481

2014-15

Unduplicated
Headcount Total 2,047 451 2,498
2014-15

Degrees Awarded,
Most Recent Year 511 181 692
2014-15

Non-
T S Title IV-Elici g .
Student Type/ Matriculated Visiting itle IV-Eligible Certificates

Location & Modality Student Students Students Seeking Certificates
udents

Main Campus FTE n/a n/a n/a

Other Campus FTE n/a n/a n/a

Branches FTE n/a n/a n/a

Other Locations FTE n/a n/a n/a

Overseas Locations
FTE n/a n/a n/a

On-Line FTE n/a n/a n/a

Correspondence FTE n/a n/a n/a

Low-Residency
Programs FTE n/a n/a n/a

Total FTE n/a n/a n/a

Unduplicated
Headcount Total n/a n/a n/a

Certificates Awarded,
Most Recent Year*** n/a n/a n/a

Notes:

1) Enrollment numbers should include all students in the named categories, including students in continuing education and students enrolled through any
contractual relationship.

2) Each student should be recorded in only one category, e.g, students enrolled in low-residency programs housed on the main campus should be recorded only
in the category "low-residency programs."

3) Please refer to form 3.2, "Locations and Modalities," for definitions of locations and instructional modalities.

* For programs not taught in the fall, report an analogous term's enrollment as of its Census Date.

**¥NOTE: RISD considers all students full-time, so FTE = Enrollment

*%¥NOTE: RISD's CE Certificate Program does not meet the criteria of a certificate program as defined by IPEDS.
Source: Institutional Research

Last Updated: 10/15/15 rgb
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Standard 4: The Academic Program
(Headcount by UNDERGRADUATE Major)

3 Years 2 Years 1 Year Current | Next Year |
Prior Prior Prior Year* Forward (goal)
For Fall Term, as of Census Date (FY 2013) (FY2014) (FY 2015) (FY 2016) | (FY 2017) |
Certificate
Total - - - - -
Associate
?
Undeclared
Total - - - - -
Baccalaureate
Apparel Design 70 76 61 61
Architecture 133 126 126 118
Furniture Design 63 78 72 72
Graphic Design 172 164 183 180
Industrial Design 244 246 280 270
Interior Architecture 29 27 24 29
Ceramics 14 10 8 10
Film/Animation/Video 138 146 143 138
Glass 21 23 12 13
llustration 294 277 289 296
Jewelry + Metalsmithing 29 33 29 29
Painting 130 142 130 127
Photography 32 34 30 26
Printmaking 45 36 31 33
Sculpture 36 38 40 46
Textiles 83 89 92 101
Undeclared - Experimental & Foundation 438 460 404 465
Total 1,971 2,005 2,014 2,014 -
Total Undergraduate 1,971 2,005 2,014 2,014 -

*"'Current Yeat" refers to the year in which the team visit occurs, or, if these forms are being completed in conjunction
with an interim or progress report, the year in which the report is submitted to the Commission.

Source: Fall Student Census
Last Updated: 10/15/15 rgb
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Standard 4: The Academic Program
(Headcount by GRADUATE Major)

3 Years 2 Years 1 Year Current Next Year
Prior Prior Prior Year* Forward (goal)
For Fall Term, as of Census Date (FY 2013) (FY2014) (FY 2015) (FY 2016) (FY 2017)
Mastet's
B A cchitecture 104 99 96 84
Furniture Design 17 15 16 21
Graphic Design 39 36 37 35
Industrial Design 16 19 32 41
Interior Architecture 67 67 61 66
Landscape Architecture 38 38 57 75
Ceramics 9 8 9 12
Glass 6 4 3 5
ewelry + Metalsmithing 9 8 10 9
Painting 19 20 20 20
Photography 13 14 13 14
Printmaking 17 14 16 16
Sculpture 13 15 14 12
Textiles 12 12 12 11
Teaching + Learning in Art + Design 9 18 10 18
Digital + Media 27 28 29 28
Total 415 415 435 467 -
Doctorate
?
Total - - - - -
First Professional
?
Total - - - - -
Other
?
Total - - - - -
Total Graduate 415 415 435 467 -

*"Current Year" refers to the year in which the team visit occurs, or, if these forms are being completed in conjunction with an
interim or progtess report, the year in which the report is submitted to the Commission.

Source: Fall Student Census
Last Updated: 10/10/15 rgb
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Standard 4: The Academic Program
(Credit Hours Generated By Department or Comparable Academic Unit)

3 Years 2 Years 1 Year Current Next Year
Prior Prior Prior Year* Forward (goal)
(FY2013) (FY 2014) (FY 2015) (FY 2016) (FY 2017)

NOTE: Undergraduate/Graduate based on student program. Student Credit Hours based on course subject and
calculated by number of students x credit hours.

Undergraduate See Note Below

Appurcl Design 1,557 2,016 1,416 1,344 1,344
Apparel Design 84 111 99 78] 78]
Architecture 3,093 3,036 2,865 2,787 2,787
Art Education (Teaching & Learning) 51 48 99 84 84
Art History 5,040 6,108 5799 5919 5919
Ceramics 549 507 531 555 555
Digital & Media 402 408 234 213 213
English (Literary Arts & Sciences) 4,287 4,416 4,560 4,545 4,545
Film/Animation/Video 2,718 3,105 2,769 2,748 2,748
Experimental & Foundation Studies 8,169 8,778 8,748 8,697 8,697
Furniture 1,359 2,103 1,434 1,545 1,545
Glass 543 579 336 378 378
Graduate Studies 69 90 102 99 99
Graphic Design 3,501 3,762 3,803 3,873 3,873
History, Philosophy & Social Sciences 3,987 4,422 4,314 4,245 4,245
Tlustration 5,481 5,568 5796 5,622] 5,622]
Industrial Design 4,384 5,028 5,501 5,486 5,486
Interdisciplinary Studies 390 372 345 370 370
Interior Architecture 672 726 663 698 698
Jewelry + Metalsmithing 777 792 681 681 681
Landscape Architecture 177 279 147 120 120
Liberal Arts Electives 2,940 2,760 2,643 2,757 2,757
Non-Major Studio Electives (NMSE) 297 258 12 99 99
Painting 2,907 3,303 2,826 2,850) 2,850)
Photography 1,641 1,605 1,503 1,476 1,476
Printmaking 1,359 1,143 1,152 1,119 1,119
Sculpture 888 927 960, 1,116 1,116
Textiles 1,785 1,980 1,803 1,860 1,860

Total 60,507 64,230 61,231 61,364 61,364

Graduate
Apparel Design 15 18 33 51 51
Architecture + Design 18 3 12 24| 24|
Architecture 2,622 2,565 2,637 2,421 2,421
Art Education (Teaching & Learning) 226 522 369 438 438
Art History 144 75 120 114 114
Ceramics 282 234 324 375 375
Digital & Media 777 1,104 792 783 783
English (Literary Arts & Science) 12 30 24 12 12
Film/Animation/Video 48 30 27 30 30
Experimental & Foundation Studies 174 90 90 108 108
Furniture 474 534 423 519 519
Glass 189 141 144 198 198
Graduate Studies 774 669 703 855 855
Graphic Design 1,119 1,269 1,129 1,117 1,117
History, Philosophy & Social Sciences 541 45 30 30) 30)
Illustration 60 96 108 102 102
Interdisciplinary Studies 45 204 87 48] 48]
Industrial Design 537 657 875 1,085 1,085
Interior Architecture 2,352 2,502 2,238 2,335 2,335
Jewelry + Metalsmithing 234 252 270 261 261
Landscape Architecture 1,164 1,425 1,920 2,037 2,037
Liberal Arts Electives 231 327 249 237 237
Non-Major Studio Electives (NMSE) 18 21 9 12 12
Painting 456 678 579 531 531
Photography 498 576 498 501 501
Printmaking 534 588 426 483 483
Sculpture 387 480 456 453 453
Textiles 354 552 300 285 285

Total 13,798 15,687 14,872 15,445 15,445

*"Current Year" refers to the year in which the team visit occurs, or, if these forms are being completed in conjunction with an

interim or progress report, the year in which the report is submitted to the Commission.

NOTE: Estimates for FY2016. This form was completed before the start of spring semester classes. FY2016 is based
on credit reports (ICLM) for Summer and Fall 2015 and Wintersession 2016 plus estimates for Spring 2016 based on last
year's offerings. Actual numbers for Spring 2016 will not be available until after the spring withdrawal petiod that closes
on April 13.

Source: ICLM Reports / IR Staff
Last Updated: 2/01/16 rgb
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STANDARD 4: THE ACADEMIC PROGRAM

DESCRIPTION

Consistent with its mission, Rhode Island School of Design offers educational programs
for students pursuing academic degrees and for members of the general public seeking
enrichment. RISD offers 15 four-year undergraduate degrees leading to the BFA, the
BArch (5-year), two one-year postbaccalaureate degree (J+M and Glass), and 17 two-
or three-year graduate degrees leading to the MA, MArch, MAT, MDes, MFA, MID or
MLA.

Missions and curricula of the undergraduate programs express the goal of professional
competency with appropriate balance of technical skills and conceptual and aesthetic
knowledge. The multifaceted process of critique, a hallmark of RISD’s pedagogy,
ensures rigor in the “creation and appreciation of works of art and design”; liberal arts
course requirements ground and contextualize art and design teaching and learning.

Requirements for undergraduate and graduate degrees are noted in the printed Course
Announcement and online. Departmental pages on the risd.edu website now list
program-level learning outcomes. The current process of preparing for re-accreditation
by updating curricular tables, statements of program mission and learning outcomes,
and E1A inventory charts has been helpful in furthering dialogue and implementing
changes where needed. While it is notoriously challenging to articulate learning
outcomes in the fine arts, these processes of documentation and refinement will be
ongoing and already there is observably steady progress. Deans, department heads
and members of the Curriculum Committee are working to ensure appropriate
distinctions between undergraduate and graduate accommodations, curricula, course
syllabi and student performance criteria.

Academic Administration

RISD faculty have a substantial voice in all matters of academic oversight, curriculum
development, review of academic policies and assessment through the standing
committees identified in the Full-Time Faculty Bargaining Agreement [see St. 3, p.15].

The Curriculum Committee ensures that proposals for new courses are consistent with
the identified forms of instruction and that the syllabi provide students with a complete
understanding of course objectives and expectations, following syllabus guidelines
established in 2012. The Committee declines course proposals that do not include
syllabi with complete, clear information such as an overview of weekly assignments and
grading criteria.

APPRAISAL

Generally the quality of course syllabi has been improving, but members of the
Curriculum Committee still receive incomplete or insufficiently clear proposals for new
courses and there is still some unevenness in the reliability of such departmental
approvals. The committee returns such proposals to the submitting department head
and dean with specific comments to aid improvement and resubmission. Members of
the Curriculum Committee have expressed concern that department heads and deans
sometimes sign off too easily, without due consideration of content, timing or credit-
worthiness.
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The Curriculum Committee often has more course proposals than possible to review in
the timeframe of the monthly meetings. Wintersession Committee members often
express confusion about their role, so work relating to the Instruction Committee should
be examined, clarified and perhaps reallocated. Due to their number and elective nature,
most liberal arts courses are not reviewed by the Curriculum Committee.

Members of the Deans’ and Provost’s Councils and various faculty bodies express
frustration at lacking an adequate forum for discussing overarching goals that could
shape a context for proposals of curricular changes and new programs.

Undergraduate Degree Programs

15 undergraduate BFA programs require students to complete a minimum of 126
credits, 156 for the BArch. The Curricular Tables demonstrate that each program
includes a satisfactory number of credits and the relative proportion of required and
elective courses in the categories of Studio or Related Areas, Art/Design History,
General Studies and Electives. The Tables also demonstrate how core courses in the
Liberal Arts satisfy NASAD General Studies requirements.

Degree program curricula are disciplinary and immersive, focusing on developing a high
level of proficiency with the materials, techniques and processes of each discipline.
This deep disciplinary learning is integrated with, contextualized and complemented by
conceptual and aesthetic development, individual expression and craftsmanship, as
well as opportunities for research.

Experimental and Foundation Studies/General Studies

Based on the philosophy that all first-year undergraduate students benefit from a
shared understanding of RISD’s approach to studio learning, all first-year
undergraduates follow the same 18-credit studio curricula: Drawing, Design and Spatial
Dynamics, offered by the Division of Experimental and Foundation Studies (formerly
Foundation Studies). Each of these programs meets one full day per week. The
pedagogy for first-year students is focused and intense: faculty members work closely
with students, offering ongoing guidance and feedback. Students are expected to work
on an ongoing series of challenging assignments outside of class time. Group critiques
provide important opportunities for students to become comfortable with presenting
their own work and providing helpful input to each other.

Liberal Arts/General Education

RISD offers a broad scope of courses in the humanities and social sciences as well as
mathematics and the natural sciences. In addition to the first-year curriculum in
Experimental and Foundation Studies, students are required to take courses integral to
general education in the Liberal Arts: Literature Seminar: Design in Words (E101);
History of Art and Visual Culture | and Il (H101 and 102); and Topics in History,
Philosophy and the Social Sciences (S101) in their first year.

Beyond the first-year experience, RISD students have access to an expansive range of
learning opportunities including coursework, internships and resources that prepare
them to be active and knowledgeable citizens in an increasingly complex world.
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RISD students take one-third of their coursework in the Division of Liberal Arts, the
academic domain where much of the learning in general education takes place. RISD
has long recognized the importance of equipping artists and designers with the
intellectual tools provided by the liberal arts. Liberal Arts at RISD exists in a context of
art and design education, supplementing a student’s professional education

with types of learning from a range of scholarly perspectives. This does not mean that
Liberal Arts at RISD is indifferent to the value of art and design — far from it. The “arts”
of liberal arts — that is, the understanding of knowledge as a creative practice — is
marked in an environment of making. Our intensely proximal mix of selected humanities
and sciences creates disciplinary crosscurrents that do not exist at larger universities.
The cumulative learning and sustained engagement with scholarship; the deep literacy
gained through reflection, comparison and debate; and the cultivation of often
unexpected ways for the Liberal Arts curriculum to complement studio work are
distinguishing characteristics of a RISD education.

RISD undergraduates are required to complete 14 three-credit courses in Liberal Arts
(42 credits total), four of which are completed in the first year. Following the first year,
students must take three courses (9 credits) in Literary Arts and Studies (LAS courses),
four courses (12 credits) in History of Art and Visual Culture (HAVC courses) and three
courses (9 credits) in History, Philosophy and the Social Sciences (HPSS courses). The
remaining four courses (12 credits) may be HAVC, LAS, HPSS or Liberal Arts Elective
(LAEL) courses, or any other liberal arts course, including language, math or science.
The Liberal Arts distribution requirements ensure that students engage in critical
thinking, writing, ethical questions, global awareness and other competencies. Beyond
the courses required in the first year, the pool of Liberal Arts courses offered as
electives is carefully curated to provide breadth across disciplinary areas that
complement studio learning. The possibility of a more specialized liberal arts course of
study is available to the entire student body through focused departmental and
interdisciplinary concentrations.

In addition to the newly developed concentration in Nature-Culture-Sustainability
Studies (NCSS) RISD has increased our science and math offerings since 2011. A
recent grant from the National Science Foundation through the Rhode Island
Experimental Program to Stimulate Competitive Research (EPSCoR) has resulted in a
partnership between artists/designers and scientists from Brown University and
University of Rhode Island to address pressing ecological issues such as rising sea
temperatures. Additionally, RISD’s STEM to STEAM initiative, launched in 2011, informs
policy research about the critical role art and design play in STEM fields and contributes
innovative programming in K-12 schools.

A growing number of courses in science and math offered in Liberal Arts and across
various degree programs aim to develop competency in quantitative reasoning for
critical analysis and logical thinking. RISD is also expanding opportunities for learning
about theater, music, and other performance arts through collaborations with Brown
University and courses supported by the newly created Turner Fund.

Based on course descriptions, 82 courses offered both on and off campus in 2014-15
frame a rich and diverse variety of global issues and geographic contexts. Students
must take courses beyond their major disciplinary focus during RISD’s five-week
Wintersession. This encourages the development of the ability to respect, make,
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understand and evaluate work in a variety of disciplines. A student-initiated program
called “Quickies” is gaining traction as a new feature of Wintersession. “Quickies” are
non-credit, student-taught workshops focused on skills development.

RISD has several unique resources that support this exposure to the breadth of learning
and the achievement of general education competencies. By providing access to its
substantial collections, temporary exhibitions and programming, the RISD Museum
supports contextual and object-based teaching and learning. As part of their H101
requirements, first-year students write about an art/design object at the RISD Museum
as a primary source. This encourages students to learn from objects that have been
made and to situate themselves in the world and in history.

The Edna Lawrence Nature Lab is a unique academic commons resource with more
than 80,000 natural history specimens. The Nature Lab serves as a vibrant laboratory
equipped with specialized dissecting and compound microscopes, and other
equipment for in-depth investigations of natural forms and systems. Both
undergraduate and graduate students work and study in the Nature Lab, which hosts
courses on biology, life sciences and living systems from departments across the
College. Research projects that include collaborators both internal and external to RISD
are also situated in the Nature Lab. Offerings have included such courses as Art of
Communicating Science, Representing the Unrepresentable, Experimental Data
Visualization and Evolutional Network Analyses & Visualization.

An initiative of the strategic plan, The Center for Shared Making, better known as Co-
Works, is a new kind of collaborative learning and making space that was developed to
challenge faculty and students to work together in new ways beyond the disciplinary
curriculum structure. The space encourages students and faculty from multiple
disciplines to learn from each other and outside of their respective disciplines by
providing access to different technologies and materials that merge 2D and 3D practice
[see St. 8, p.71]. To encourage curricular experimentation in performance arts, we are
developing a performance space, “Show-Works,” as an initiative of the Provost. Similar
to Co-Works, the space is not “owned” by a department but is managed and resourced
centrally by Academic Affairs, and is programmed for courses that require the room’s
sound, lighting, drapery and stage equipment. Three seminar courses are being piloted
in the facility for spring 2016.

APPRAISAL

Students commonly express appreciation for the intensity and rigor of the undergraduate
experience as demonstrated by responses to the 2014 NSSE Academic Challenge
section:

RISD AICAD RISD AICAD

1%t year 1styear senior senior
How many hours/week are spent 25.8 18.1 26.2 21.4
preparing for class?
To what extent did your courses 74% high 59% high 66% high 63% high
challenge you to do your best work? challenge challenge challenge challenge
How much did your institution 82% very 76% very 81% very 72% very
emphasize spending significant time much/ much/ much/ much/
studying and on academic work? quite a bit quite a bit quite a bit quite a bit
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There are ongoing debates among faculty and in the Provost’s Council about the merits
and drawbacks of RISD undergraduate degrees exceeding by six credits the NASAD
recommendations of 120 credits. Considerations include the rigor and high quality of
the curricula vs. the resultant tight scheduling and resourcing implications associated
with each credit hour.

Although the History of Art + Visual Culture department offers a full range of courses,
well above and beyond those required by accreditors, members of departments in the
various art and design disciplines believe there is a need for more discipline-specific
history courses (History of Painting, History of Architecture, etc.). Such courses do exist,
but there are inconsistencies in whether or not Liberal Arts faculty teach them, whether
such a course is required for a given curriculum, and whether students can receive
Liberal Arts required or elective credit. In some cases, a discipline-specific “History of...”
elective course is required for the major and in some instances, not; in some cases, the
discipline-specific elective course is eligible for Liberal Arts credit, in other cases not.
The irregularities can be confusing. Such irregularities, along with persistent scheduling
conflicts between studio and Liberal Arts disciplines, can complicate students’
progression toward the degree and faculty advising of students.

Despite RISD’s long-established emphasis on Liberal Arts and the broad range of
courses offered by the Division, the institution does not maintain an articulated general
education requirement. As the requirements for an undergraduate degree currently
stand, it is possible for students to graduate without, for example, taking courses in
areas such as science and math. Additionally, while students in the first year of study
are required to take courses that correspond to a general education curriculum, there is
currently no system in place to analyze how students gain these competencies
throughout the undergraduate experience and across various departments. Beyond the
42-credit Liberal Arts requirement and other programmatically determined graduation
requirements, a criteria for evaluating general education does not exist.

In an effort to address the current status of general education at RISD, the institution
launched a review of the academic curriculum and commons in the summer of 2015, an
ongoing initiative that will continue into the 2016-17 academic year. The review
evaluates opportunities that facilitate the development of general education learning
competencies for all RISD students, identifies inconsistencies and reviews current
literature on the role of general education in higher education. The report outlines the
many ways in which the curriculum promotes students’ engagement with broad-based
knowledge and learning competencies through the first-year experience, liberal arts
offerings, liberal arts concentrations and beyond. The study also revealed that RISD
students have access to courses that facilitate the achievement of general education
competencies in their major courses. However, the articulation of these competencies
is less explicit in the majors, and we do not assess whether students have achieved
them at the end of the undergraduate experience.

In addition to spurring critical dialogue regarding issues of assessment, learning
outcomes and the future of art and design education, the project has yielded a three-
year “curriculum map” that indicates how undergraduate courses from across the
college align with general education competencies as defined by NEASC and NASAD,
as well as AACU/LEAP and Lumina/DQP. Analysis of this information is ongoing and
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involves compiling enroliment data not only to determine the number of general
education offerings made available to students but also to assess the implementation
and effectiveness of general education.

While completing the general education report, a committee was also formed to begin
to articulate what constitutes general education at RISD, and to evaluate its role.
Among the committee’s objectives is to articulate a cohesive general education
requirement in keeping with the institution’s mission that includes institutional learning
outcomes and related assessment measures. Enrollment data is being applied to
courses relevant for each competency from the 2014-15 academic year to determine
not only the number of general education offerings made available to students, but also
percentages of students who had the opportunity to learn the varied competencies. The
results of this audit/mapping project will guide our curricular reform around general
education. Preliminary analysis indicates that while there are an increasing number of
courses relevant to developing competency in quantitative and scientific reasoning and
related to ethical making, it is in these competencies where we see the largest gaps.
This points to a need to develop a structure through which all students have the
opportunity to develop these competencies without adding credit requirements.

New interdisciplinary tracks that address quantitative and scientific learning are making
their way through the institutional review process. There is both student and faculty
interest in doing this. Implementing some required courses in science and math, or the
development of additional concentrations, can address some of our deficiency in
ensuring that our students achieve the breadth of learning competencies. Computation,
Technology and Culture is another concentration that has been proposed.

In addition to courses not being required beyond the first year, courses in the Liberal
Arts are generally not scaffolded, making it difficult to assess progress in the
development of competencies. As part of a consortium of independent art and design
schools, RISD recently applied for but did not receive a Teagle grant to understand
curricular coherence. Preliminary discussions in preparation for the grant led us to
speculate that undergraduates who pursue concentrations find greater coherence in
their curriculum. This is achieved through more intentional advising, as their
concentration advisors are invested in drawing relevant connections between students’
studio majors and their liberal arts concentrations. While the majority of undergraduates
do not reflect on the totality of their undergraduate experience beyond a degree project
that may or may not have a reflective writing component, concentrators are asked to
articulate how their concentration relates to their major.

Beginning with HPSS in spring 2016, efforts are underway in the Liberal Arts
departments to more systematically assess learning in the first-year required courses.
At a pre-spring semester meeting, instructors in S101 agreed on one SLO to assess
and which assignments to collect. Instructors will submit student work from the first
and last assignment and use a shared rubric to assess student learning. In the E101
course offered by LAS, the faculty are developing consensus on course outcomes so
that each section instructor includes these outcomes on their syllabus for fall 2017. The
faculty are also reviewing the range of assignments to address the agreed upon
outcomes. In H101/102, instructors are meeting in spring 2016 to revise the course
structure and develop an associated assessment plan.
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While RISD has not yet articulated institutional learning outcomes, we know from our
survey of the literature on competencies that critical and creative thinking are
consistently valued among the most significant competencies of a general, liberal
education. While not a direct form of assessment, data from the 2015 CSS survey
shows RISD seniors strongly agree that the institution has contributed to the following
academic skills and abilities:

CSS Academic Outcomes RISD Comparison
Group

Critical Thinking Skills 73% strongly 67.5% strongly
agree agree

Problem-Solving skills 68.1% strongly 59.8% strongly
agree agree

CSS Active and Collaborative Learning/Academic RISD Comparison

Enhancement Group

Integrate skills and knowledge from different sources 86.1% 81.1% frequently

and learning experiences frequently

Alumni responses to the 2011 and 2013 Strategic National Arts Alumni Project (SNAAP) survey
also point to the following skills that RISD helped them develop most:

2011 survey 2013 survey
Creative thinking and 84% very much 91% very much
problem-solving
Critical thinking and 69% very much 73% very much
analysis of arguments and
information

Collegiate-Level Skills in English

RISD does not offer basic composition courses, nor are students required to engage a
sequence of writing courses unless they concentrate in LAS. However, the required
first-year Liberal Arts courses focus intensively on writing, and a broad array of courses
in Liberal Arts include analytical and argumentative writing in a variety of discourses,
both explicitly and through the inherent pedagogy. Therefore it is nearly guaranteed that
a student will be engaged significantly with academic writing after the first year as they
complete their 42 required Liberal Arts credits. It might be interesting to note that the
number of students opting to pursue a concentration in LAS grew from 50 in 2012 to 71
in 2015.

Albeit a small minority of RISD students, those in the Brown|RISD Dual Degree program
must satisfy Brown University’s writing requirement. This requirement specifies certain
courses the students must take and requires that they provide evidence of writing
progress through papers uploaded to the advising website.

The Writing Center supplements coursework with peer tutoring focused on building
awareness of rhetorical conventions, learning skills and strategies that support a more
effective writing process.
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APPRAISAL

Based on scores for the writing sections of the SAT or ACT, or a placement exam,
students are placed in E101 sections. The course is being reexamined in 2015-16 to
create consistent learning outcomes across all sections.

Some, but not all undergraduate departments require a written component for the
senior degree project. However RISD does not have a mechanism for assessing
whether students have achieved competency after four years and the General
Education Committee is preparing to address this.

While assignments alone don’t constitute instruction or learning writing, and quantity is
not necessarily an indicator of competency or acquisition of skills, data from national
surveys shows that RISD students are reading and writing less than their AICAD peers
or national comparison groups. When asked about writing requirements, a smaller
percentage of RISD seniors reported taking classes that required at least one long
paper or several short papers, but judged themselves highly for their writing ability:

RISD Comparison group
Took a class that required 20.8% frequently/ 44.9% frequently/
one or more 10+ page 49.1% occasionally 45.9% occasionally
papers
Took a class that required 54.3% frequently/ 75% frequently/
multiple short papers 44.5% occasionally 24% occasionally
Self-ratings for writing 13.2% in highest 10%/ 17.9% in the highest 10%/
ability 31% above average 36.3% above average

According to our 2014 NSSE data first-year students responded that the average
number of pages assigned was 60.3 pages while seniors responded that the average
was 48.4 pages, while for our AICAD cohort, the number of pages assigned increased
from 43.8 in the first year to 57.8 pages for seniors. RISD seniors responding to the
NSSE survey had the following responses to the question of how much the experience
at their institution contributed to their knowledge, skills and personal development in:

RISD AICAD cohort
Writing clearly and 18% very much 19% very much
effectively 27% quite a bit 33% quite a bit
Speaking clearly and 47% very much 29% very much
effectively 60% quite a bit 36% quite a bit

From 1990 to 2015, international students as a % of total enrollment rose from 9.9% to
29.4%. Given the changing demographics of our student population, RISD also needs
to consider more comprehensive support for non-native English speakers [see St.5,
p.47; St. 6, p.53].

Majors and Concentrations

Students declare a major in the spring semester of their first year. Requirements in each
major include studio, lecture and seminar courses. Through a sequence of required
studio courses in each major, students develop conceptual thinking and increasing
fluency in the materials, techniques and processes of the discipline.
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Supplementing declaration of a disciplinary major, undergraduate students have the
option for declaring a concentration in one of three Liberal Arts areas: HPSS, HAVC or
LAS, or in the newly established concentration of Nature-Culture- Sustainability Studies.
The HPSS concentration (24 credits) includes 9 areas of focus: Belief Systems;
Environmental Studies; Gender, Sexuality and Race; Global Processes; Media,
Technology and Cultural Studies; Mind, Self and Behavior; Politics and Policy; Regional
Studies; and Scientific Inquiry. The HAVC and LAS concentrations require 27 credits.

The NCSS concentration (21 credits) was piloted in 2012 and officially approved by the
Faculty in 2014. It is the first interdisciplinary concentration at RISD and provides
students opportunities to experiment with sustainable/green design while developing
understanding of related debates in the fine arts, literary arts, social sciences and other
fields. NCSS is also evidence of programmatic development that can become a vehicle
for situating scientific learning at RISD.

Because RISD’s curricula typically play out through rigorous requirements and tightly
packed schedules, we discourage students from “double majoring.” In such scenarios,
the credits required for each major are maintained, effectively doubling the amount of
time and effort to achieve a single degree. Students who attempt a second major often
encounter difficulties academically or logistically, thus secondary majors are allowed
but not encouraged. Primary and secondary majors are listed as such on transcripts or
degrees.

APPRAISAL

Responding to a general theme about RISD being “siloed,” collaborations are
increasing between degree-granting programs as well as with RISD Continuing
Education as a flexible platform for innovative teaching and learning opportunities. The
NCSS concentration is an example of the College responding to student and faculty
interest by developing an interdisciplinary curriculum such as NCSS. While team
teaching is supported through internal grants, it is still an expensive model and funding,
even for successful courses, is often unsustainable beyond two or three years.

Academic programs generally adjust as technologies change. For example, the Textiles
faculty and technicians have integrated hand and digital tools and continue to update
course content as needed. Adjustments may occur at the level of particular
assignments of course work or changes to course offerings, as with the arrival of a new
embroidery machine that precipitated the addition of an appropriate course.

Graphic Design has experimented with a series of one-credit “tools” workshops to
provide opportunities for focused skills development and create more curricular choices
for students. Preliminary assessments by the departmental faculty indicate that the
one-credit workshops are alleviating scheduling constraints as hoped, but need further
refinement of content. Industrial Design is now experimenting with the same structure.
Given the specialization and fragmentation of the Graphic Design field, RISD has
reduced the number of required courses and added electives and specialty courses.
These changes allow students to explore certain areas of interest in greater depth with
faculty who have a specifically relevant expertise.
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Graduate Degree Programs

At the graduate level, courses focus on development of student work toward an original
critical practice. Through defined and rigorous processes for reviews and evaluations,
students must demonstrate competencies in their discipline and in the broader
discourse surrounding contemporary art. To successfully complete the program,
graduate students are required to develop a body of work that is explained in a written
thesis and exhibited in a venue shared among the graduate degree programs. Thesis
reviews and graduate committees typically include faculty from other disciplines and
non-studio external critics or professionals to provide a spectrum of viewpoints and
feedback.

All but two of the Graduate Program Directors report to Department Heads within the
divisions of Fine Arts and Architecture + Design. Within these divisions, the
departmental budget lines do not reflect separate resourcing for the associated
graduate programs. Department Heads in Digital + Media and Teaching + Learning in
Art + Design report to the Dean of Graduate Studies.

The Graduate Studies division offers interdisciplinary elective studios and seminars.
Offerings bring graduate students from different departments together, to allow for
exploratory and collaborative practice encouraging students to achieve a balance
between individual projects and collaborative work. The budget of the Graduate Studies
division is solely dedicated to supporting courses and assistantships for all graduate
students.

Graduate Program Directors in each department conduct an initial screening of
applications to eliminate those less qualified; the rest of the departmental faculty then
review the pool of qualified applicants. Final selections aim to recruit highly qualified
individuals as well as a balanced cohort of students.

Students typically receive support for their research, teaching and writing in the forms
of graduate student assistantships, research assistantships and research grants to help
with thesis development. Many graduate programs include opportunities for students to
gain teaching experience [see St. 5, p.45], especially during Wintersession. The
Teaching + Learning in Art + Design program offers teaching experiences to graduate
students (required for the MAT) through community-based programs such as Project
Open Door and placement of students in area nonprofit organizations promoting the
arts. Graduate students also occasionally act as the requisite secondarily responsible
adult for travel courses.

The Fleet Library and Brown University Libraries provide access to a range of
databases, references and workshops that support graduate research [see St. 7, p.66].
Through writing and research courses offered by the Division of Graduate Studies and
seminars and workshops offered by the Writing Center, graduate students have
multiple opportunities for assistance with the preparation of their theses. Recent Writing
Center seminars include: Writing as Making, Locating Your Practice, Research x3,
Shaping Text (outline of table of contents, abstract writing), and MFA Book Production.

Some of RISD’s graduate programs specifically include research components and
articulate relevant expectations of students at the graduate level. Students are
encouraged to participate in projects that form a hybrid model of combined research
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and professional practice. RISD Graduate Research Assistantships at the RISD
Museum allow selected graduate students to work in the Museum for one academic
year in areas from curatorial to museum education, installation and graphic design, and
provide students with insights into potential career paths.

APPRAISAL

RISD continues to acculturate to and with our significantly increased population of
graduate students. Between 2001 and 2011, this population grew from 274 to the
current level of 425. The graduate international student population has more than
doubled since 2010, and we are increasingly seeing cases that prompt us to reexamine
admissions and academic advising/support services specifically for the international
graduate population.

The structure of the Graduate Studies division as consisting mainly of programs based
in the Fine Arts and Architecture + Design divisions presents challenges in assuring
consistency in graduate program requirements. Most of RISD’s graduate programs
evolved from precedent undergraduate programs in the constituent departments of the
art and design divisions within different timeframes, so the programs have varying
profiles in terms of their connections to the undergraduate program predecessor and
the home department.

Each undergraduate/graduate program pair is administered through a shared
departmental structure. Over time, the departments have developed curricula for the
graduate programs that are distinct from those of the undergraduate programs, as
evidenced in the curricular tables. However, it is common for programs at both levels to
share resources such as facilities, faculty and staff. Sometimes there are common
courses for both undergraduates and graduate students. In the last accreditation, some
programs were criticized for not sufficiently differentiating undergraduate and graduate
courses or curricular learning outcomes.

While some programs, such as Furniture Design and Painting, have well-articulated
distinctions between the graduate and undergraduate programs, distinctions between
the undergraduate and graduate levels need to be better articulated. There is a growing
awareness that requirements must differ when graduate students and undergraduates
are enrolled in the same studio, with higher expectations of the graduate students.
Deans, department heads and members of the Curriculum Committee are working to
ensure appropriate distinctions between undergraduate and graduate accommodations,
curricula, course syllabi and student performance criteria.

Current revisions of the graduate program descriptions, as well as the associated E1A
charts and Curricular Tables, have been helpful in initiating and furthering dialogue.
While progress in distinguishing academic requirements for graduate students and
undergraduates is already observable, the effort is progressing unevenly. Further work
in this regard will be needed in order to achieve appropriately consistent distinctions.

While co-situating graduate students with undergraduates in studios can run the risk of
creating an unduly homogenous learning environment, there can also be mutual
benefits through peer learning and mentoring.
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We are considering development of new graduate programs and experimenting with
new forms of providing art and design education through online, blended and low-
residency models. However, RISD’s student support areas are primarily undergraduate
focused and discussions among members of the faculty, Provost’s Council and relevant
staff are calling increased attention to graduate students as a significant community
with distinct needs.

Various discussions point to the desirability of Liberal Arts course requirements being
incorporated into graduate programs; however, what will be included and how these
will be resourced need to be clarified.

As with the undergraduate programs, systems for self-assessment are in place but are
not consistently applied across departments. Some departments have made
adjustments to curricula and programs in response to the departmental Academic
Program Review Process.

Generally there is high praise for RISD graduate students as they complete their degree
programs, though sometimes there are concerns about students’ “making” skill levels
upon program entry. Different programs handle this issue in different ways. Generally it
is the basis of the rationale for the 3-year and 2.5-year graduate programs: the first year
or term is for entering students to achieve a consistent, basic skill level to prepare for
deep disciplinary graduate work across the gamut of knowledge and skills requirements.

Through the recent Graduate Studies divisional Academic Program Review and
preparations for RISD’s re-accreditation, department heads and graduate program
directors are clarifying relationships between programs and their home departments.
Among their considerations are how the scholarly and professional activities expected
for graduate students substantially surpass expectations for undergraduates and how
these higher expectations are supported, especially when the two are in the same
studio. Resourcing and responsibilities of Graduate Program Directors vary by
department. The role is being considered holistically in conjunction with the current
review of the Division of Graduate Studies.

Acting on the recommendations of the Visiting Committee for the Graduate Studies
divisional Academic Program Review, the Provost is conducting an assessment of the
organization and structure of the Division of Graduate Studies. This review includes a
listening tour with graduate program directors, deans, department heads and graduate
students with recommendations to be presented to the Instruction Committee in spring
2016 and to the Faculty Meeting by May 2016.

Continuing Education

The general advancement of public art education has been a part of RISD’s mission
since its founding. This is activated through RISD | CE, which operates year-round and
serves the public by offering more than 200 courses, 12 certificate programs (for adults
and young adults) and a pre-College program with clearly articulated purposes,
structures and requirements. CE courses are taught on RISD’s Providence campus or
at RISD’s Tillinghast Farm in Barrington, RI, with the exception of the Glass curriculum,
which is taught at a private studio in Barrington, RI.
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The Executive Director of CE reports to the Provost. Building new programs in the CE
area, particularly in Executive Education, is a priority for promoting the value of art and
design in new industries, as well as a source of new revenue. To this end, the new
position of Associate Director, Executive Education and Professional Studies, was
created in 2015. This role is responsible for driving the creation, development, and
execution of a diverse Executive Education program that will provide senior executives
in the private, public, education and nonprofit sectors access to world-class teaching
and cutting-edge knowledge.

The Associate Director plans, coordinates, monitors, evaluates and supervises all
aspects of adult certificate courses and professional studies programs to ensure that
curriculum standards and best practices of educational delivery are maintained and that
all courses and programs run smoothly. The team of CE program planners vets every
course and certificate program before it runs and the participating students evaluate
every course. The planners and other CE staff members review every evaluation when
they arrive and address any issues with faculty performance or student satisfaction.

Since classes are held in the same studios, shops and labs as the academic programs,
RISD | CE students have access to the same resources, equipment and technology as
degree students.

Students may apply specifically approved CE credit toward degree requirements. For
example, CE piloted a summer course, Rome: Discovery through Drawing, at the site
where RISD’s European Honors Program is based during the regular academic year.
Other summer travel courses offered by RISD | CE that were eligible for transfer credit
were also piloted in 2015.

APPRAISAL

The Division of Continuing Education is challenged by limited access to appropriate
classroom space/studios. CE is also limited in its time of offerings (evenings and
weekends) and scope of coursework due to access issues to appropriate studios.
Tillinghast Farm is a popular site for CE courses; however, its existing classroom
facilities limit what can be taught there.

RISD and BROWN

RISD has a long relationship and cross-registration agreement with neighboring Brown
University. Both institutions also pool academic and other resources, including facilities
for athletic, scholarly, co-curricular and social activities. Through the cross-registration
agreement, RISD and Brown students have access to a wider range of courses than
would be available on their campus alone.

Established in 2007, the Brown-RISD Dual Degree is the first of its kind in the country to
build on the different but complementary strengths of two world-class institutions.
BRDD students are enrolled at RISD and Brown simultaneously, and declare a major at
each College as they work toward both a Bachelor of Fine Arts degree from RISD and a
Bachelor of Arts or Bachelor of Science degree from Brown, earning two undergraduate
degrees in five years.

To gain admission into this highly competitive program, applicants must first be
accepted into each school and then pass the screening process for the dual degree
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program. This rigorous course of study offers highly capable, talented and self-
motivated students enhanced opportunities for integrating diverse spheres of academic
work. In the process they gain access to a broader range of faculty and resources.

Now in its eighth year and having graduated three classes, the BRDD program is still
evolving to refine arrangements for shared services such as housing, dining and health
care, and to improve programmatic functions both academically and operationally.

First year BRDD students must reside at RISD and complete their first year in
Experimental and Foundation Studies. In their second year, students must reside at
Brown and focus their studies on classes at Brown. Like all RISD students, BRDD
students enter their chosen major at the beginning of the second year. However, like all
Brown students, they are not required to declare their concentration at Brown until the
third year, choosing from the 16 majors at RISD and more than 80 concentrations at
Brown. Major concentration declarations include combinations such as
lllustration/Psychology, Painting/Neuroscience, Apparel Design/Economics, Industrial
Design/Modern Culture and Media, and Furniture Design/Computer Music, with
Painting, Illustration, Furniture Design, Graphic Design and Industrial Design being the
most popular among the RISD departments. Fifth-year students are required to do a
Capstone presentation in which they reflect on their educational experience and the
extent to which they have been able to synthesize their learning. In the past two years,
the BRDD Joint Committee has enlisted the participation of student-selected faculty
advisors to guide the development of the Capstone presentations.

APPRAISAL

BRDD students often express struggling with issues of identity with regard to the
differing campus cultures, but gradually this tension is becoming better understood as
part of the nature of the experience. There is a growing sense of identity among the
cohort, whose members refer to themselves as a kind of third culture known as
“dualies.”

Faculty have also experienced challenges in working with dual degree students, but
with the initiation of the Capstone advisor role, faculty engagement with the BRDD
program is increasing.

Among the Joint Committee of faculty and administrators who oversee the BRDD
program, there is contention about the “60/40” proportion of RISD to Brown courses
among the requirements. In reality, this proportion varies with a high degree of
individuality as the students pursue their chosen major and concentration. Nevertheless,
the fact that the students are required to take the full first-year Experimental and
Foundation Studies program at RISD remains objectionable for some.

Other challenges are logistical and can be addressed through better communication,
advising and coordinated registration. Inconsistencies persist for BRDD students, in the
acceptance of courses taken at one school to satisfy degree requirements at the other,
or when a course taken at Brown has been accepted for a student to apply toward the
RISD degree, yet another student’s later request to use the same course has been
denied. BRDD students sometimes experience difficulty getting into tightly enrolled
classes, even when the particular course requirement is needed within the exceptionally
crammed timeframe.
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Program Development

Aside from launching the Nature-Culture-Sustainability (NCSS) concentration in 2014,
the graduate Digital + Media program was the last new program launched at RISD
(2003). Recognizing that fields of practice and professions are constantly changing, we
are in the process of reviewing the criteria for new degrees in response to demand,
demographics and the nature of work. Interior Architecture is developing a new option
to acknowledge students’ demonstrated interest in museum exhibit design and other
narrative environments.

No programs have been omitted since the last report, but the Teaching + Learning in
Art + Design (TLAD) MA track in Museum Education, one of three MA tracks in addition
to Community Arts Education and Professional Development, suspended admissions in
2011 in response to low enrollment. Courses and other needed program activities
continued for the currently enrolled students so they were not affected by the hold on
new admissions and the cohort could complete the program. The department has since
consolidated its MA offerings into one track. The Curriculum Committee subsequently
approved removal of outdated tracks from the curriculum. Efforts were directed toward
generating greater visibility for the program and enrollments increased as a result.

APPRAISAL

Proposals for new programs or concentrations are vetted through the Curriculum and
Instruction Committees for academic considerations and the Provost’s Council for
academic, budgetary, and logistical considerations. While we continue to direct energy
toward experimentation and creation of new programs that respond to knowledge
evolution relevant to art and design, the approval process is cumbersome and RISD is
not as nimble as it would like to be. The Provost’s Council is currently reviewing and
clarifying the new program proposal process in light of a commitment to developing
new programs in the next 5-7 years.

Off-Campus Programs

RISD students can choose from a variety of off-campus programs, though RISD does
not award degrees through them. According to our NSSE data, 37% of RISD seniors
have or plan to participate in a study abroad program versus 20% for our AICAD cohort.
44% of undergraduate alumni responding to SNAAP in 2011 participated in a study
abroad program. This increased to 48% for alumni responding to the 2013 SNAAP
survey.

RISD’s Rome-based European Honors Program (EHP) was founded in 1960 and is
offered at a site leased since 1962. The studio-based program is open to RISD juniors
and seniors with a GPA of 3.0 and above and Fine Arts concentrators from Brown. EHP
provides an interdisciplinary environment in which students develop their artistic vision
and a body of work while immersed in the rich art historical context of Rome. The EHP
Faculty Committee recommends to the Provost the faculty to serve as Chief Critic to
the program for one academic year. It selects each student cohort, based on a rigorous
application process and guided by the RISD Global Office. In addition, the site now
offers global summer studies through RISD | CE.

Study through exchange programs with partnering schools abroad is vetted through the
Global Partners & Programs Committee associated with the RISD Global office. RISD’s
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Global Exchange Program is designed to support the respective goals of RISD and its
partner schools for global learning and internationalization.

In 2015-16, RISD has 45 active agreements with leading art and design schools in Asia,
Europe, the Middle East, Australia and Oceania. Each Memorandum of Understanding
stipulates the agreement for bilateral student mobility between participating schools.
The RISD Global office maintains these agreements, oversees student engagement and
advising, and provides the GPP Faculty Committee with assessment reports to inform
their recommendations to the Provost regarding the renewal/termination of agreements.
Adopting the guidelines of the American Council on Education’s International Higher
Education Partnerships, RISD uses a multifaceted approach to assess the quality and
value of the academic program and student experience offered by each partner school.
This includes review of accreditation status, faculty and student interest, review of
student learning and experience and an overall assessment on a three-year cycle.
Agreements are terminated when partner schools do not meet the committee’s
standards.

APPRAISAL

Through continual assessment, the number of partner schools has been refined from 47
in 2006 to 40 in 2016, improving the overall set of offerings and our ability to manage
the number of relationships.

Over time, the cost of leasing the Rome site increased while student interest declined.
Since 2012, the RISD Global Office has worked closely with the EHP Committee and
the EHP Resident director to assess the site and program in Rome. This review led to a
renegotiation of the lease resulting in a savings of approximately 24% per annum and a
doubling of the number of students educated at the site each year.

Integrity in the Award of Academic Credit

A credit hour represents at least three hours of work each week for a 14-15 week
semester, or the equivalent amount of instruction during a five-week Wintersession. In
lecture/discussion courses requiring outside preparation, one hour of credit represents
one hour of work each week of the term in class, and two hours of work outside class.
In studio/laboratory courses, one hour of credit represents three hours of time in the
studio/laboratory and home space during each week of the term. Three-credit studio
classes generally meet in class for five hours per week, and Experimental and
Foundation studio classes meet 7.5 hours per week.

Department heads and divisional deans approve courses and credits, followed by the
Curriculum Committee or Wintersession Committee depending on when the course is
offered. The deans, department heads and applicable committee are responsible for
ensuring accurate and reliable application of credit hour policies.

The normal credit load is 12 to 15 credits per semester, and 3 credits during
Wintersession. Twelve (12) credits per semester is the minimum requirement for full-
time enrollment. Students who do not attempt at least 12 credits in a term may be
placed on academic probation. Independent and Collaborative Study projects require
approximately the same time commitment as regular courses and must be approved in
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advance. Departmental approval is required in order to receive credit for Internships,
Study Abroad and Service Learning.

RISD maintains clear criteria for transferring credits from other institutions. RISD is in
compliance such that the acceptance of transfer credit does not substantially diminish
the proportion of intermediate and advanced coursework in a student’s academic
program. RISD does not award transfer credit for experiential learning, only for
coursework taken at accredited colleges. To be eligible for transfer, credits must be
from courses taken at an accredited college or university and the grade must be a C or
better. Transfer credits apply toward the 42 required for Liberal Arts at RISD and the
Division of Liberal Arts determines the eligibility of each course. Once enrolled, RISD
degree students may only transfer 12 credits from other institutions. Transfer credits are
reviewed and approved by the relevant department head. Transfer of undergraduate
credits is constrained by the number of courses, earned grade and appropriate
approvals. RISD has a two-year residency requirement, which approximates 50% of the
program, well above one quarter of the degree.

RISD accepts graduate credit in transfer on a strictly limited basis to preserve the
integrity of the degree awarded. Only the Architecture departments accept transfer of
graduate courses, at a limit of 12 transfer credits. A grade of B or better is required for
credits to be eligible for transfer and both the Dean of Graduate Studies and the Dean
of Architecture + Design must approve the transfers.

APPRAISAL
As a matter of cultural habit, RISD typically skews toward requiring or devoting more
rather than less than the required time per credit hour.

Members of the Academic Standing Committee have expressed concern about overuse
of Independent Study Projects, a practice that is also costly with regard to dedicated
faculty time.

There tends to be consensus about the meaning of the term “studio” for art and design
courses, and of “lecture” and “seminar” for Liberal Arts courses; however, other such
terms may evoke confusion or disagreement. Although the curricular innovation of one-
credit “workshops” focused on skills development in Graphic Design and Industrial
Design appropriately accounts for time as related to credit hour, the specific meaning of
the term for this purpose calls for clarity of definition and consistency of use. Since
Literary Arts and Studies also uses the term “workshop” for 3-credit writing workshops,
we need to reevaluate course designations and the credits hours for types of courses
for consistency of application and to avoid confusion.

Assessment of Student Learning

Course syllabi state learning objectives and explain how student work is assessed.
Each degree program’s expected learning outcomes are published in their respective
homes in the Academics section of the website. Program E1A charts state particular
forms of evidence of learning outcomes, identify who assesses the evidence and what
assessment methods they use, and describe how assessment results feed ongoing
improvements to the program. In studio courses, students typically receive regular and
constructive feedback through desk crits and more formal critiques by RISD faculty
both in and outside of the home department, as well as by visitors with relevant art or
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design expertise. Curricula and assessments within a major typically articulate and
enact a progression from sophomore to junior to senior year, with expectations
appropriately escalating as students progress toward the degree.

CSS data supports our assertion of the validity of critique as a teaching and
engagement strategy.

RISD Comparison
Group
How often have professors at your college provided you | 57.9% 50.1%
with feedback on your academic work? frequently frequently
Feel that faculty provided you with feedback that helped | 54.2% 44.7%
assess progress in class frequently frequently

A new survey question that we equate with the critique process was introduced in the
2013 SNAAP administration. 81% of undergraduate alumni and 67% of graduate
alumni respondents report that RISD helped them “very much” in developing the ability
to “improve work based on feedback from others.” This speaks to the value and
efficacy of the critique process.

APPRAISAL

The nature of studio education involves constant iteration and assessment. The primary
process for the assessment of student work is through critiques and, while the practice
of critique is systematic and substantial in degree programs throughout RISD,
particulars of the method are not always explained so that students have clear
statements about the process [see also St.1, p.2; St. 2, p.8].

While there has been notable progress in departments articulating program-level
learning outcomes as the first step toward assessing the effectiveness of our programs,
RISD acknowledges it is far behind many of its peers. The preparation for the self-study
has engaged department heads, graduate program directors and some faculty in
developing a deeper understanding and appreciation for this necessary work, but more
needs to be done.

There is understandable resistance to the words outcomes, assessment and rubric.
RISD needs to define these tools and processes in a way that reflects who we are,
emphasizes our concern for student learning, and emerges from our faculty. The Dean
of Faculty and the Vice President of Integrated Planning have begun to work together to
expand the circle of faculty and deans involved in this dialogue, with the hopes of
finding a few faculty who can receive more training and take on assessment as a form
of inquiry. RISD sent a team of four to a Teagle Workshop in October 2015, and we
hope to encourage and support more faculty development in this area. A team from the
Division of Liberal Arts is attending the AACU Assessment Workshop in February 2016.

While the Academic Program Review process is one tool that can drive this work,
without better integration, alignment and planning between Academic Affairs,
Integrated Planning and academic departments, inconsistency among departments in
using this process for program assessment and long-term planning remains an issue.
Use of the LMS as a tool for more consistently collecting assessment data is hampered
by the variety of LMS products used by the faculty.




38

Our participation in the CFS, CSS, NSSE and SNAAP national surveys provides indirect
assessment of general education outcomes, high-impact practices, engagement, etc.
However, we have not conducted enough analysis with the relevant areas for this data
to be useful in promoting effectiveness or aiding decision-making. RISD is not at the
level we would like to be in closing the loop between assessing student work and
program assessment/improvement. Projected work on institutional outcomes will help
us to define what success means for RISD students in alignment with our mission. We
will then be able to conduct analysis across these different data sources to help us
identify areas where we would like to conduct deeper studies and develop direct,
program, and institutional assessment processes that reflect our distinctive mission.

It is becoming clearer that the work of the Curriculum Committee needs to better align
with the Academic Program Review process, as well as any assessment processes that
will be developed over the next 2-3 years.

Despite these challenges to collecting direct assessment data, CSS and NSSE provide
evidence of a high level of academic engagement and quality, although a smaller
percentage engage in a culminating degree experience.

Responding to CSS, seniors indicate that RISD has contributed to:

RISD Comparison Group
Knowledge of particular field or discipline 53.4% strongly 47.5% strongly agree/
agree/ 40.9% agree | 44.2% agree
Critical Thinking Skills 73.0% strongly 67.5% strongly agree/
agree/ 31.3% agree
25.3% agree
Problem-solving skills 68.1% strongly 59.8% strongly agree/
agree/ 37.6 % agree
29.4% agree
Integrate skills and knowledge from 86.1 % strongly 81.1% strongly
different sources and experiences agree/ agree/
12.8% agree 18.4% agree
Complete a culminating degree 66.9% 77.4%
experience

These statistics are corroborated by NSSE data with 90% of seniors responding that
RISD contributed “very much” or “quite a bit” to their critical thinking and analysis skills.
RISD also rates well compared to its AICAD cohort and Carnegie Class in other NSSE
academic challenge indicators.

RISD mean | AICAD mean | Carnegie Class mean

Higher Order learning 42.7 41.0 42.3

Reflective and integrative skills | 43.7 40.9 40.3

Learning strategies 38.6 37.4 384
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Data from the Career Center survey provides additional evidence of positive outcomes.

2010 | 2011 | 2012 | 2013

Salary/Income

$50,000 or higher 12% | 11% | 21% | 23%
Career Status
Have had a full-time job since graduation 61% | 66% | 72% | 70%

Have had 1 or more clients for freelance work | 52% | 53% | 48% | 46%

PROJECTIONS

* Conduct comprehensive study to articulate and identify what constitutes
“general education” at RISD, develop assessment plan for “general education”
[Provost, Deans, “Gen Ed” Committee]

* Evaluate undergraduate open major selection process in support of pedagogical
goals and to better align space, faculty workload and resource planning. Use
data to plan more intentionally and for improved use of resources. [Provost’s
Council, VP of Admissions, Cabinet]

* Improve institutional processes for assessment of academic programs to ensure
that recommendations are implemented and align with the resource planning.
[Vice Provost, Instruction committee, Dir. of Assessment]

* Develop consistent methods for incorporating outcomes of program-level
assessment of student learning in ongoing program development. [Vice Provost,
Curriculum/Instruction committee, Dir. of Assessment]

* Articulate program for further developing and assessing student competency in
the English language [General Education Committee, Deans Council, Dir. of
Assessment]

* Further distinguish graduate from undergraduate programs and curricula
[Provost, Deans council]

* Expand Continuing Education programs to include professional and executive
education [Provost, Executive Dir. CE]

* Develop new programs/degrees to address emerging contemporary topics
[Faculty, Department Heads, Instruction/Curriculum Committee, Provost’s
Council]

INSTITUTIONAL EFFECTIVENESS

The academic program review process is the primary method for evaluating
effectiveness of programs and a new process to be developed in the next year will align
this with strategic planning. Faculty committee processes ensure quality and integrity of
program curricula and courses. Faculty committee structures, deans and department
heads, in collaboration with the Director of Assessment, will develop more robust
structures and processes for learning outcomes assessment and ensuring integration
with program effectiveness.
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Number of Faculty
Professor

Associate
Assistant
Instructor
Term Appt **
Other/Adjunct#*
Total
Total Faculty
Professor
Associate
Assistant
Instructor
TTerm Appt

Other
Total

Male
Female
Male
Female
Male
Female
Male
Female
Male
Female
Male
Female
Male
Female

Salary for Academic Yeark#¥*

Professor
Associate
Assistant
Instructor
Term Appt

Other/Adjunct #

Minimum
Mean
Minimum
Mean
Minimum
Mean
Minimum
Mean
Minimum
Mean
Minimum
Mean

Standard 5: Faculty
(Rank, Gender, and Salary, Fall Term)

3 Years 2 Years 1 Year Current Year* Next Year
Prior Prior Prior Forward (goal)
(FY 2013) (FY 2014) (FY 2015) (FY 2016) (FY 2017)
FT PT FT PT FT PT FT PT FT PT
44 43 40 43 47
34 33 32 32 34
17 19 20 24 21
13 17 20 19 17
18 16 17 20 25
9 10 7 9 15
3 7 7 13 4
8 3 10 8 4
168 176 166 148
213 220 142 127
82 168 85 176 84 166 100 148 97 -
64 213 63 220 69 142 68 127 70 -
78 - 76 - 72 - 75 - 81 -
30 - 36 - 40 - 43 - 38 -
27 - 26 - 24 - 29 - 40 -
3 - 7 - 7 - 13 - 4 -
- 381 - 396 - 308 - 275 - -
146 381 148 396 153 308 168 275%%k 167 -
FT PT FT PT FT PT FT PT FT PT
87,500 87,500 87,500 87,500 87,500
111,311 114,312 114,101 120513
70,000 70,000 70,000 70,000 70,000
83,698 83,924 83,424 86319
57,500 57,500 57,500 57,500 60,000
68,107 69,631 68,138 65,861
57,500 57,500 57,500 57,500 60,000
59,631 57,590 63,570 62,246
4,250 4,250 4,250 4,500 4,500
6,958 7,073 7,200 7,329

*"Current Year" refers to the year in which the team visit occurs, of, if these forms are being completed in conjunction with an intetim or progress report, the year in which the report is

submitted to the Commission.

**Term Appointments are given faculty rank, but for purposes of this report, are listed separately from other ranks.

*##£Other/Adjunct/Part-time number of faculty is based on fall teaching load (not completed contracts) and does not include adjuncts hired to teach just WS and/or Spring
(which may be included in total number for 5.4, which is based on payroll records); final number for PT & FTE:

Headcount FTE
FY2013 415 143
FY2014 445 151
FY2015 463 154

FY2016+FY2017: not available

% Minimum established by bargaining agreement contracts; PT per 3-credit course minimum rates; Mean is based on part-time faculty per 3-credit course rates.

Source: Academic Administration

Last Updated: 9/22/15
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Standard 5: Faculty

(Highest Degrees and Teaching Assignments, Fall Term)

3 Years 2 Years 1 Year Current Year* Next Year
Prior Prior Prior Forward (goal)
(FY 2013) (FY 2014) (FY 2015) (FY 2016) (FY 2017)
? FT PT FT PT FT PT FT PT FT PT
Highest Degree Earned: Doctorate
Professor 15 15 15 16
Associate 4 6 9 9
Assistant 10 6 7 8
Instructor
Term Appointment
Other/Adjunct # 57 59 37 34
Total 29 57 27 59 31 37 33 34 - -
Highest Degree Earned: Master's
Professor 54 52 51 51
Associate 20 25 24 28
Assistant 19 21 24 32
Instructor
Term Appointment
Other/Adjunct # 180 181 169 149
Total 93 180 98 181 99 169 111 149 - -
Highest Degree Earned: Bachelot's
Professor 6 7 7 8
Associate 7 6 6 6
Assistant 2 2 9 8
Instructor
Term Appointment
Other/Adjunct # 97 5 79 76
Total 15 97 15 5 22 79 22 76 - -
Highest Degree Earned: Professional License
Professor
Associate
Assistant
Instructor
Term Appointments
Other/Adjunct #
Total - - - - - - - - - -
Fall Teaching Load, in credit hours** - RISD Calculates in TUs
Professor Maximum 3 3 3 3 3
Median
Associate Maximum 3 3 3 3 3
Median
Assistant Maximum 3 3 3 3 3
Median
Instructor Maximum
Median
Term Appointments Maximum 3 3 3 3 3
Median
Other/Adjunct # Maximum 4.5 4.5 4.5 4.5 4.5
Median

*'Current Year" refers to the year in which the team visit occurs, or, if these forms are being completed in conjunction with an interim or

progress report, the year in which the report is submitted to the Commission.

Explanation of Teaching Load (if not measured in credit hours): RISD tracks teaching load by TU (teaching unit). FT faculty teach six TUs or the
equivalent of 18 credit hours per academic year. Part-time faculty may teach up to 4.5 Teaching Units per year or approximately 13.5 credit hours.

Source:

Last Updated:

Academic Administration
11/10/15
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Standard 5: Faculty
(Appointments, Tenure, Departures, and Retirements, Full Academic Year)

3 Years 2 Years 1 Year Current Year* Next Year
Prior Prior Prior Forward (goal)
(FY 2013) (FY 2014) (FY 2015) (FY 2016) (FY 2017)
FT PT FT PT FT PT FT PT FT PT
# of Faculty Appoinn
Professor
Associate 4 2
Assistant 8 3 7 8 11
Instructor
Term Appointment 11 10 17 21 8
Other/Adjunct #
Total 19 - 17 - 26 - 31 - 19 -
?
# of Faculty with Long-term Contracts (replaces # of Faculty in Tenured Positions)**
Professor 78 76 72 75 81
Associate 30 36 40 43 38
Assistant 27 26 24 29 40
Instructor
Other
Total 135 - 138 - 136 - 147 - 159 -

# of Faculty Depart

Professor 2 3
Associate 1 1
Assistant 1 1
Instructor
Other
Total 3 - 3 - 2 - 1 - - -

# of Faculty Retirin{]

Professor 1 7 1
Associate 1 1
Assistant
Instructor
Other
Total 2 - - - 8 - - - 1 -

*"'Current Year" refers to the year in which the team visit occurs, or, if these forms are being completed in conjunction with an
interim or progress report, the year in which the report is submitted to the Commission.

**Full-time faculty go through a Critical Probationary Review (similar to Tenure), as prescribed in the FT Faculty
Contract, usually in the seventh year; it signifies the end of the probationary period and the beginning of 5-year
contracts. After Critical Review, the grounds for not renewing must be egregious and the process handled in
accordance with the Faculty Contract. Part-time faculty can receive multi-year contracts but can be non-renewed in
the 2nd year of a 2 or 3-year contract for reasons related to enrollment fluctuations, new FT hires or performance.

Source: Academic Administration
Last Updated: 9/22/15
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Standard 5: Faculty
(Number of Faculty by Department or Comparable Unit, Fall Term)

3 Years 2 Years 1 Year Current Year* Next Year
Prior Prior Prior Forward (goal)
(FY 2013) (FY 2014) (FY 2015) (FY 2016) (FY 2017)
FT PT FT PT FT PT FT PT FT PT
Number of Faculty by Department (or comparable academic unit)**
Academic Affairs - 34 - 36 - - - -
Appatel Design 4 9 4 7 4 8 4 10
Architecture 12 23 15 18 13 22 14 22
Ceramics 2 4 2 5 2 6 3
Digital + Media 2 6 2 8 2 8 3 7
Film/Animation/Video 6 20 6 19 7 17 7 17
Fine Arts Division - 3 - 11 - - - -
Experimental & Foundation Studies Division 23 19 25 20 24 19 23 21
Furniture 3 8 5 11 4 7 4 5
Glass 3 6 3 5 3 3 5
Graduate Studies Division - 8 - 7 - 7 - 8
Graphic Design 12 15 11 19 10 15 10 19
llustration 10 33 10 36 10 24 12 24
Industrial Design 9 28 9 35 12 30 13 31
Interior Architecture 4 24 5 22 4 21 5 17
Jewelry + Metalsmithing 2 9 2 10 2 10 3 7
Landscape Architecture 3 10 3 13 4 17 5 17
History of Art + Visual Culture (HAVC) 9 20 8 21 9 14 10 15
History, Philosophy + Social Sciences (HPSS) 8 22 8 23 8 13 10 12
Literary Arts + Studies (LAS) 11 23 10 25 10 22 10 19
Painting 7 12 7 16 8 9 8 7
Photography 5 10 4 10 5 8 5 9
Printmaking 4 7 4 7 4 8 4 9
Sculpture 2 11 2 8 3 7 4 7
Teaching + Learning in Art + Design 3 4 3 3 2 3 2
Textiles 3 13 2 12 4 10 5 8
Total 147 381 150 396 155 308 168 302%** - -

*"'Current Year" refers to the year in which the team visit occurs, or, if these forms are being completed in conjunction with an interim or progress

report, the year in which the report is submitted to the Commission.

**Academic Unit is listed in the HR report based on home department. Faculty may teach a course(s) that receives credit in another
department or academic unit. For example: some faculty teach for a semester/AY in Experimental and Foundation Studies, but his/her
Academic Unit remains the home department.

**Part-time by Department is based on the HR Census for IPEDS which reflects payroll records and may record part-time faculty with
contracts for Wintersession and Spring. The total does not agree with total part-time faculty on 5.1, which is based on fall teaching load
and not completed contracts.

Source: All Employees used for IPEDS from the HR Office

Last Updated: 11/11/15 rgb

5.4
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STANDARD 5: FACULTY

DESCRIPTION

RISD employed 168 full-time faculty (155 full-time, 13 term appointments), and 475°
part-time faculty in 2015-16. Both full-time and part-time faculty are assigned to teach
required and elective courses, but only full-time faculty provide academic advising and
engage in faculty governance through required service on standing and ad hoc
committees.

Faculty categories are described in the RISD Faculty Handbook and the Bargaining
Agreements for the Full-Time Faculty Association (FTFA) and the Part-Time Faculty
Association (PTFA). Policies governing each category are presented in full in the FTFA
and PTFA Agreements. The National Education Association Rhode Island (NEARI)
represents both the Full- and Part-Time Faculty Associations. The faculty workload is
typically reappraised every three years through discussion between the Provost, Dean
of Faculty, faculty members of the Committee on Faculty Appointments and members
of the Faculty Steering Committee typically in preparation for the renewal and
renegotiation of the FTFA and PTFA Agreements.

The faculty teaching load is described according to Teaching Units and defined in the
FTFA and PTFA Agreements (Article X, Article IX) in terms of contact hours by class
type. For studio courses in fall and spring semesters, five contact hours per week equal
one Teaching Unit; in Wintersession, 10 contact hours per week equal one Teaching
Unit. For lecture courses in fall and spring semesters, three contact hours per week
equal one Teaching Unit; in Wintersession, six hours per week equal one Teaching Unit.

Currently there are three general classifications of faculty positions in the degree
programs: Full-Time, Term appointments, and Part-Time. Ranks, workload, duties,
leave and evaluation procedures are described in the FTFA and the PTFA agreements.

Full-time faculty on the critical review track (akin to tenure and described below) are
assigned the rank of Assistant Professor, Associate Professor or Professor. In addition
to a six-teaching unit workload, which demonstrates RISD’s primary mission as a
teaching institution, full-time faculty are also expected to conduct professional and/or
creative research, perform service duties to the college, its divisions and departments,
engage in community service and advise students on academic and career-related
issues.

Rank distribution among RISD’s full-time faculty is 75 full professors, 43 associate and
29 assistant professors. Full-time faculty or term appointments are required to serve on
one standing committee (those committees named in the FTFA Agreement) and/or
serve as department head or graduate program director.

Term appointments are temporary full-time appointments made for the duration of an
academic year. During the period of employment, a faculty member on a term
appointment fulfills the responsibilities of a full-time faculty member.

® Number of Part-Time faculty contracted as of January 29, 2016.
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Part-time faculty teach approximately 60% of credit-bearing courses and play a critical
role in RISD’s mission. Part-time faculty are often hired for a particular expertise not
represented in the full-time faculty to expand the departmental curriculum but may also
teach required courses, allowing the College to support the varied and rich curriculum.
They also teach discussion sections of large lecture classes or serve as instructors for
multi-sectioned courses in the first-year program (as in Liberal Arts — E 101, H101).

As of January 2016, 234 part-time faculty are members of the PTFA collective
bargaining unit and are represented by the RISD Part-Time Faculty Association. Part-
time faculty members teaching at least two courses totaling at least two teaching units
are automatically members of the part-time faculty bargaining unit. Bargaining unit
members are assessed NEARI dues or membership fees and are entitled to a range of
benefits, and an annual salary increase negotiated by the PTFA on behalf of the
bargaining unit members.

All part-time faculty who teach in studio departments have the title Critic, or Senior
Critic upon receipt of their first 3-year contract. Part-time faculty who teach in the
Division of Liberal Arts or teach seminars in Graduate Studies or a studio department
have the title Lecturer, or Senior Lecturer upon receipt of their first 3-year contract.
Part-time faculty may teach from one to four courses (or 4.5 teaching units) in an
academic year.

The majority of full-time faculty (about 2/3) and part-time faculty (more than '2) hold
advanced degrees. Full-time faculty without an advanced degree typically have
equivalent professional experience and standing in their field as appropriate for
teaching at the undergraduate and graduate levels. The requirement that all full-time
faculty be evaluated on their professional status encourages the development of
appropriate role models for graduate students especially.

Faculty contribute to program and institutional assessment through service on the
Instruction, Curriculum, Wintersession and Academic Policies committees; participation
in departmental self-studies and program reviews; and in multi-sectioned course
assessments of student learning [see St. 3, pp.15, 18].

APPRAISAL

RISD’s 6-course teaching load is comparable to those of our Association of
Independent Colleges of Art and Design (AICAD) peers, which range from 5 to 9
courses per academic year, although the contact hours vary at these schools. Among
peer AICAD schools that have a 6-course teaching load, RISD’s 420 contact hours are
less than its peers.

The combination of a six-course teaching load and a high advising load for many full-
time faculty makes for a strained work-life balance. It is likely often the case that
attention to advising suffers as faculty prioritize their course teaching responsibilities.
There are increased expectations for accomplishments in research and professional
practice in order to pass critical review without a reduction in teaching load.
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FACULTY RECRUITMENT, EVALUATION AND RETENTION

DESCRIPTION

Faculty position announcements describe qualifications and evaluation categories, and
inform candidates of minimum expectations at the time of application.

Each year, Academic Affairs updates and distributes a current Full-Time Faculty Search
and Appointment Policy and Procedures document to all faculty and staff serving on
faculty search committees.

In 2014-15 and 2015-16 Academic Affairs implemented additional strategies to
encourage the recruitment of diverse faculty, including print and online announcements
in a broad spectrum of national and international venues and in discipline-specific
venues that focus on diverse membership. The position announcements have a
prominent statement welcoming diverse applicants and the application asks candidates
how they would facilitate a diverse learning environment. The College assigned a
Diversity Champion to work with the faculty search committees in tandem with the
Dean of Faculty. Search committees were provided with statistics about the race and
gender diversity of its applicant pool to generate discussion about how to expand
recruitment efforts.

The part-time faculty hiring process is conducted at the department level with the
department head soliciting resumes and interviewing candidates as needed for
available courses.

The FTFA and PTFA Agreements document the chronology of contract renewals and
salary grades per rank and year of service and specify the annual percentage increase
applicable to each salary grade.

For AY 2014-15, the average annual salary for full-time faculty at the Assistant
Professor rank was $65,416, Associate Professor was $83,775, and Full Professor was
$115,716. For part-time faculty salaries, the minimum salary for those in the bargaining
unit is $4,500 per three-credit class. In AY 2014-15 the average part-time faculty salary
at RISD was close to $7,000.

The FTFA Agreement describes the timeline and procedures for review and evaluation
of full-time faculty, which are implemented by the Committee on Faculty Appointment
(CFA).

In the reappointment and promotion process, a faculty member must demonstrate
through the reappointment review and promotion review, that he/she has maintained a
high degree of excellence in three of the following four areas, with teaching and
professional status being the most important: (1) ability and effectiveness as a teacher;
(2) professional status; (3) college service, and/or (4) community engagement. (With a
typical load of six courses each year, the full-time faculty evaluation requires a minimum
50% of faculty time be devoted to teaching (including advising). This leaves roughly
20% minimum for professional practice/research and 5% minimum for college service.

Critical review is akin to tenure in that faculty who demonstrate a high degree of
excellence in the above stated criteria, after a probationary period and through a
dossier review by the Committee on Faculty Appointment, are recommended by the
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Provost to the President for an unlimited sequence of five-year contracts. The Board of
Trustees gives the final approval.

Continued renewal of the five-year contracts is dependent on positive post-critical
review evaluations by the Committee on Faculty Appointments. The typical path
towards critical review is seven years, similar to the tenure track at other institutions.
Critical review differs from tenure in that there is the possibility of non-renewal after a
five-year contract according to the policy if a faculty member is low-performing, but in
practice, the faculty member would have to be egregious in his or her poor performance
to not be renewed.

Full-time faculty are eligible for pre-critical review leave after the third full year of
continuous service. Pre-critical review leave encompasses fall or spring semester plus
Wintersession at full salary, allowing a faculty member to be released from regular
academic responsibilities to devote time to creative work, research or writing that will
improve their professional status and contributions to the College as an artist, designer,
scholar and teacher.

Part-time faculty currently do not undergo a formal review process, although
department heads are expected to review student evaluations before reappointing a
part-time faculty member. Part-time faculty are invited to participate in faculty
development workshops throughout the year.

Full-time and part-time faculty are notified of renewal or non-renewal of their contract in
the second-year of a multi-year contract, so that in the case of non-renewal the faculty
member still has one year to find different employment.

In addition to a day-long new faculty orientation held at the start of the academic year,
the Dean of Faculty created the New Faculty Seminar in 2014-15, which consists of
monthly sessions on topics including advising and working with international students,
and provides a forum for new faculty to share their experiences. Participants are eligible
for the New Faculty Research and Development Grant to be used on a project in their
first year to help new faculty attend to their professional practice alongside teaching.
This grant especially encourages projects that facilitate synergy between a faculty
member’s research or creative practice and teaching.

New faculty are also assigned a mentor from outside of their department. While the new
faculty member will receive mentoring from his/her department head and colleagues,
the out-of-department mentor can play a special role by encouraging the new faculty to
engage with the College community outside of his/her department, and by sharing their
expertise as an established member of the RISD faculty.

The Provost may grant a teaching release for specific administrative or institutional
projects, and full-time faculty with regular departmental administrative duties —
department head or graduate program director — receive a course release to
accommodate these administrative duties. Full-time faculty may also apply for a
teaching release to accommodate a unique professional opportunity through the
Professional Development Fund.
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RISD recently hired an Assistant Director of Learning Technologies in the Faculty
Development area to support faculty interest in developing online instructional tools and
online or hybrid courses [see St. 7, p.68]. The Assistant Director is also available to
work individually or with groups of faculty interested in expanding their use of learning
technologies.

APPRAISAL

Beginning 2014-15, we have paid greater attention to ensuring that position
announcements specify an advanced degree as a minimum requirement. This will help
the College to increase the number of faculty qualified to teach at the graduate level as
RISD expands its graduate program offerings.

RISD has prioritized hiring full-time faculty to fill vacant existing lines and has funded 10
new full-time faculty positions as a part of its 2012-17 strategic plan (10 have been
hired as of 2014-15), for a total of 44 new full-time faculty hires since 2010. The
campaign to hire more full-time faculty at the assistant and associate professor ranks
ensures there will be adequate numbers of faculty to deliver the curriculum as more full
professors seek retirement in the next few years.

The majority of RISD’s faculty is white and male across part-time and full-time ranks.
The diversity of RISD’s full-time faculty is less than most of its peer AICAD schools,
especially related to African-American faculty. While we did not see much difference in
the diversity of the applicant pools from 2013-14 to 2014-15, it will likely take several
years for the strategies we are currently implementing to have an effect. Certain
initiatives to improve faculty diversity in terms of expertise and by race/ethnicity gender
are in process. For example, in 2015-16, the Dryfoos Fund for Faculty Diversity and
Recruitment supported two new full-time term appointments at the Assistant Professor
rank. The AICAD Post-Graduate Teaching Fellowship is another example.

RISD’s average salary for full Professors is higher than its peers among the AICAD
schools, at a similar level with its peers at the Associate Professor rank, and slightly
lower than its peers at the Assistant Professor level. Since 2013-14, Academic Affairs
has increased the starting salary for Assistant Professors to be better aligned with
AICAD peer schools.

The minimum salary for part-time faculty in the bargaining unit is about $1,000 above
the average minimum salary of AICAD peers; the 2014-15 average salary for PTFA
members was almost $2,000 higher than the average compensation for part-time
faculty at AICAD peers.

RISD has a positive retention rate for full-time faculty. Of the 44 new faculty hired since
2010, only 3 faculty have left. The existence of tenure or a similar status such as critical
review varies across AICAD peers. The contractual security offered at RISD for part-
time faculty is stronger than the majority of our peer AICAD schools.

Documentation for the review of professional status is currently described as a list of
appropriate categories in which accomplishment may be demonstrated (e.g.,
exhibitions, publications, etc.). This list is too general and gives neither faculty
undergoing review nor their department head or dean adequate guidance regarding
specific criteria that may be applied by the Committee on Faculty Appointment.
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RISD has a rigorous system for evaluating full-time faculty instruction that is at the
same time based on peer mentoring principles. There is no such system for part-time
faculty, who teach approximately 60% of classes.

TEACHING AND ADVISING

DESCRIPTION

Student-to-faculty classroom ratios are 9.6:1. The average class size for
undergraduates is 16 and 11 for graduates, both of which are comparable to peer
institutions.

With 42 credits of the undergraduate degree from Liberal Arts courses, students have
the opportunity to be instructed by faculty from a variety of disciplines. For example,
students in H101, a multi-sectioned history of art course required in the first year, hear
lectures from a rotation of full-time faculty with different area specializations and
participate in discussion sections led by a different faculty member than those
presenting in the lecture portion of the course. In other multi-sectioned courses held
during the first year, as well as degree project courses with multiple sections, faculty
meet at the start of the academic year to ensure consistency of learning objectives
across the sections.

Syllabus guidelines developed by the Curriculum Committee in 2012 provide a template
for faculty to improve their syllabi by making learning objectives, outcomes and
assessment criteria more explicit. The mid-term warning assessment system provides
students with in-process feedback and alerts students to any need for adjustment in
their performance.

In addition to working with individual faculty on instruction and curriculum, the Dean of
Faculty hosts workshops on pedagogy throughout the year and manages a portfolio of
funds to support faculty development in curriculum innovation, interculturally sensitive
pedagogy and education in new technologies.

Graduate Student Teaching

Through the Department of Teaching + Learning in Art + Design and the Division of
Graduate Studies, graduate students have opportunities to take courses in collegiate-
level teaching and pedagogy in art and design. It is highly recommended that students
take at least one of these courses prior to teaching at RISD.

Through Teaching Assistantships, graduate students have opportunities to work with
faculty teaching undergraduate courses [see St. 4, p. 29]. Graduate students are also
invited to develop courses for RISD’s annual five-week Wintersession. The teaching
application process includes a course proposal with approval of a Dean, Department
Head and Graduate Program Directors; the development of a comprehensive syllabus
following RISD approved guidelines; and the confirmation of a faculty mentor who
agrees to observe the graduate student’s teaching and submit an evaluative report to
the Dean of Graduate Studies. Students must have a 3.0 GPA or higher to qualify for
teaching and must be in thei